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Abstract 
A SURVEY OF ADOLESCENT READING HABITS AND INFLUENCES: 
A STUDY IN SELECTED PAROCHIAL SECONDARY SCHOOLS 
by Sylvia J. Davis 
Adolescent literature, written by authors with a concern for the 
illiteracy in the United States, and read by students growing in their 
ability to comprehend life, is a vital link in the personal exploration 
and adjustment needed by young persons as they proceed into adulthood. 
Many polls have been conducted by teachers and librarians to learn which 
authors and topics are meaningful to the young student at the secondary 
level. It is hoped that this study might assist the teacher in under-
standing the reading habits of students in a parochial atmosphere by 
providing a background to evaluate assignments given and to help the 
student not only in his academic growth but also in his personal and 
social growth in society. To know what a student is reading and why he 
chooses the sources he does can help a teacher understand the needs and 
perspectives of that student. 
Does it make a difference when the student is raised by parents 
who are concerned about the spiritual growth of their child and thus en-
rol 1 him in a school where literature is carefully chosen by teachers 
and librarians with the same concern? Do students in these settings read 
the same books as students in the public school systems? The results of 
the survey clearly indicate that students in parochial schools are affect-
ed by many of the same influences impinging on students of the public 
schools and do choose books with care to their own concerns. 
' 
The instrument devised to evaluate these concerns was developed 
with the assistance of two principals and two English teachers presently 
on the faculty of a parochial school. It was designed to obtain infor-
mation from the students on which books they choose to read for recreation 
and which influences permeated their book choice, reading habits, story-
plot choice, author knowledge, thematic subject material, reference and 
library habits and general purpose for reading. 
The instrument was administered at five parochial schools during · 
a regular class period to four-hundred-ten students which constituted 
approximately fifty percent of the junior and senior classes. Selected 
demographic data was asked for excluding the student's name. The first 
part requested a list of six books read and enjoyed followed by twenty-
two questions in multiple choice fonn which asked for reasons for their 
choices of reading material and information on their reading habits. 
The results were tabulated by hand and evaluated with numerical compari-
sons. With care to preserve anonymity, the results were then sent to the 
schools involved. 
The respondents indicated they chose a book by its topic, pre-
ferring a true-to-life p1ot to assist them in solving their own problems 
and understanding the circumstances surrounding their peers. They stated 
that approximately three-to-six hours each week are spent reading and 
their enthusiasm is shared with friends rather than parents or teachers. 
Biographies are preferred in studying history. Favorite authors chosen 
were J. R. R. Tolkien, Mark Twain, Ernest Hemingway, and C. S. Lewis. 
Favorite thematic categories included friendships, science fiction, 
fantasy and religion. The students affirmed their use of reference 
sources such as dictionaries and encyclopedias while indicating that they 
seldom use the libraries in their schools or comnunities. 
2 
The Hobbit by Tolkien was the most read book. Of the remaining 
twenty-five books selected, six were obviously media inspired such as 
Jaws and Star Wars. Tolkien 1 s The Lord of the Rings and Lewis 1 Narnia, 
both allegorical fantasies, were high on the· 1 ist with two of James 
Herriot's works featuring the loving care of a veterinarian also selected. 
Some other familiar authors whose books were chosen included Jack London, 
Alex Haley, Chaim Potok, and Judy Blume. 
The students• book choices indicated a seriousness on their part 
as·they view life. The instrument listed in one question the prominent 
authors who write· primarily for the adolescent. The students surveyed 
chose books from these authors but primarily reached out to others who 
are writing for a wider audience. Perhaps the students have not been 
introduced to authors writing narratives primarily featuring teenagers 
or it may be that in their search for meaning, they have found under-
standing in a deeper context such as in the writing of Tolkien and Lewis. 
Adolescence is a time for questions. A healthy class or family · 
discussion centered around a characterization in a book, written about 
a subject their own age, can be powerful. When a teacher knows the 
reading interests and habits of a student, participation can be mutual 
in understanding more about life from books and in growing to appreciate 
the value of literature. 
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CHAPTER I 
INTRODUCTION 
One of the most significant events in history occurred over five-
hundred years ago; The contribution that Johannes Gutenberg made by his 
invention of printing with moveable type has literally changed the world 
and given to mankind an immense storehouse with which to classify and 
thus understand the universe. Books are a gift to each individual. How 
they influence lives and what impact they bring to the reader differ 
. greatly. 
Into every person flows currents of thought and constant streams 
of ideas. These thoughts come from a variety of stimuli. Depending on 
the source, they can bring strength or confusion. One of the most 
potentially meaningful sources is found in the words of a good book. 
The young student in the early years of schooling is bombarded with 
books which teach him to "read." In many cases, the content is often 
considered irrelevant. These books are written to assist the learner to 
acquire skills in decoding symbols on a page. The young pupil sees 
these symbols only as strange characters which have no relevance other 
than to answer certain questions pleasing the teacher and his parents. 
Unfortunately many students never go beyond this rationale for their · 
"reading habits." They identify the words in the proper order. 
Any structure if it is going to be strong and vibrant, must go 
through a vigorous building process. Just as materials go into buildi.ng 
an edifice, words go into building an educated person--providing vocabu-
. r . 
lary for reading~ for thinking, and for communicating. The stronger 
1 
2 
the structure built as a young reader, the more can be gleaned in 
other's experiences from the pages of a book. Reading the lines and 
seeing life between those lines, the life of those who walked another 
road and made stops at other points in life, stimulate a review not only 
of one's own walk but of those who share the pathway. 
· The appreciation for the s i gni fi cance that reading can po ten-
ti a 1 ly have on the growing adolescent reader was the primary impetus 
behind the search to learn more about the habits and values which 
characterize the teenager of the seventies. This study recognizes the 
significance of literature and is a serious attempt to evaluate the 
parochial student's response to reading as a source of infonnation for 
the teacher of literature. 
Statement of the Problem 
The aloneness of today's youth is prevalent as shown in their 
written compositions for classes. "The estrangement of youth entails 
feelings of isolation, unreality, absurdity, and disconnectedness from 
the interpersonal social ... world. Such feelings are probably more 
intense during youth than in any other peri ad of 1ife. 11 l The option of 
using a book to bring a new perspective into focus is evident in the 
novels they choose to read. 
Frost once said of chi 1 dren: 11 Let them build up a friendship 
wi th the written word first." 2 Many high s choo 1 teachers of 1 i terature 
have found this source to be meaningful. What are some of the factors 
which lead to a particular choice of book? What themes are sought for 
in the books not assigned for a class? Do the teenagers participate in 
discussions of their reading choices with parents and friends? How much 
3 
time does a student spend reading during these latter years of high 
school? Are the students in these schools aware and acquainted with . 
the authors who appear on the best-seller lists in this genre? To what 
extent do teachers influence leisure reading? 
Significance of the Problem 
Adolescent literature, written by authors concerned with the 
growing illiteracy in the United States, and read by students growing in 
their ability to comprehend life, is a vital link in the personal explo- · 
ration and adjustment the young person needs as adulthood approaches. 
The reasons for our prejudices, our beliefs, and our misunderstanding 
are seldom clearly portrayed in conversation or in written communication. 
The ability to transcribe such feeli .ngs, rationalizing the reasons and 
meaning of existence is necessary to achieve a mature view of life. The 
contemporary setting of the plots and essays written for teenagers, 
focusing on their problems and behavior, using language and allusion 
speaking clearly to the questions of right and wrong and emphasizing the 
plot as a straightforward character presentation provides the reader with 
more than just the knowledge of that character in that setting. It also 
speaks to his own experience. The social and political changes in the 
contemporary world, highlight ethical dilemmas and decisions faced by 
both minority and majority races and creates a situation with which the 
student can identify. A good adolescent novel has the potential of 
providing a "jumping-off place" for the reader to examine himself and the 
world. 
Anti-intellectualism is a noticeable trend today with students on 
our campuses. "Truth cannot be learned; it has . to be experienced. 11 The 
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quest for identity, not only one 1 s self, but of peers as they cross our 
paths in their wanderings is a real one. T. S. Eliot, foremost among 
poets of our age, states: "It is just the literature we read for amuse-
ment or purely for pleasure that may have the greatest ... least 
suspected ... earliest and most insidious influences upon us. Hence 
it is that the influence of popular novelists; popular plays of con-
temporary life, require to be scrutinized." 
English teachers and teachers of other disciplines must read, 
must evaluate and understand the literature of today. They cannot 
afford to ignore the choices of the students if they hope to influence 
not only their value systems but also the student's growth into the 
literature of the centuries. 
Purpose of the Study 
The 11 Back-to-Basics 11 movement has generated throughout the edu-
cational world a re-emphasis of the fundamental need for every student 
to have good reading skills. Lower scores on aptitude tests reflect the 
lack of verbal ability. A quotation in a current adolescent literature 
textbook states the di 1 emma faced by teachers of 1 i terature: "To teach 
only books of by-gone years because they have stood the test of time is 
to pretend that today does not exist,' that only what is old is good. 
Modern people won't believe that, and if they are not taught to read 
current 1 i terature i nte 11 i gently, they wi 11 read it uni nte 11igently. 113 
Typical of many adults today, I was well into adulthood before 
being introduced to the many varieties of literature. I learned to read 
in a home environment from a mother devoted to a strong moral and 
religious commitment. She filled my reading resevoir and thinking 
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processes with inspirational literature. These stories provided an 
' 
escape from the real world. For the most part, heroes in the books of 
my childhood did not walk the same streets I did; they were in far-away 
lands and spoke of a culture too diverse from my own to be totally 
comprehensible. Isaac Singer writes: . "In our epoch, when story telling 
has become a forgotten art and has been replaced by amateurish sociology 
and hackneyed psychology, the child is still the independent reader who 
relies on nothing but his own taste. Names and authorities mean nothing 
to him. Long after literature for adults will have gone to pieces, 
books for children will constitute the last vestige of storytelling 
logic, faith in the family, in God and in real humanism. 114 
Beatrix Potter, the creator of Peter Rabbit, wrote: "My books 
were made small to fit children's hands, not to impress grown-ups." 
Adults will not always be delighted with the books chosen by their teen-
agers. Few authors have found it easy to say the right word, striking a 
chord in this explosive time between childhood and adulthood. 
To understand and participate in the reading experiences of one's 
students must be a part of a good teacher's role. The instructor who is 
aware of what is being read can assist the student in building a vocabu-
lary and developing the skills to cormnunicate feelings and thoughts, 
both in coryversation and in written compositions. This friendship be-
tween teacher and student through books can ripen into a meaningful shar-
ing experience, both accepting the opinions and thoughts of the other. 
Assumptions and Limitations 
Before putting together the survey, I thought about the age group 
that would be most appropriate. I decided to limit it to the junior and 
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senior years in high school with the basic assumption that by this time,-
they should be skilled readers. Many influences are felt at this period 
of life when growth is rapid, both physically and mentally. The study 
assumes that whatever books the students named or questions they 
answered are as honest an answer as a teenager can give. They were 
assured from the outset that their answers would be confidential and 
since their names do not appear on the survey, it was hoped that this 
would add to the honesty with which they approached the questions. 
The survey was administered with no advance notice given to the 
student. The opportunity to develop rapport was minimal since I was 
with the students for only a few minutes. The classes in which the 
survey was administered were not literature classes. Thus the respond-
ents did not come prepared to aggressively approach their reading 
experience. 
The socio-economic level of the students to whom the survey was 
administered was relatively similar in that they chose to attend a 
parochial school, with the tuition obviously a factor in their decision. 
No attempt to determine the exact backgrounds of the students was made. 
A h_igh minority ratio in two of the schools was noted, but not evaluated 
with respect to their survey responses or particular answers. 
Numerical figures were used and tabulated entirely by hand. 
Although thought was given to using the facilities of a computer, it was 
not economically feasible. 
An assumption understood by all researchers is that any survey 
is quickly dated and can be evaluated only in the time and context in 
which it is administered and tabulated. 
Definition of Terminology 
Three terms which are frequently used in the project should be 
defined to give the connotation of their influence in the writing of 
this paper. 
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The term adolescent is used to denote not only the examinees of 
the project but individuals between the ages of twelve and twenty. Ado- · 
lescence is defined as "the transitional period between puberty and 
adulthood, mainly covering the teen years . 11 5 
Adolescent Literature is a term which came into being primarily 
to separate the .reading of teenagers from children's literature and from 
adult reading materials. This differentiation is not clearly acknow-
ledged by many teachers and librarians. In this project, an attempt is 
made to isolate the term into a genre of books written by authors con-
cerned with illiteracy of many teenagers who have attempted to transcend 
the topicality of the day and come to tenns with the universality of 
, 
themes, beliefs, and ideas. This is done through plots and experiences 
that are corrrnon to the young person. The general reader may explore 
these same books, but the major characters will be adolescents. The 
primary emphasis is one of transition, learning to cope with life and 
adjust to it. 
The tenn reading is explored more thoroughly in the chapter on 
the literature of the field. Reading is noted here to express more than 
a mere deci.phering of symbols on the page. It is "reading for meaning." 
This coined phrase is used by many authors of adolescent literature and 
skill building programs to denote both an instructive process and a 
psychological one. The field of adolescent literature has brought to 
the surface many authors who, seeing the lack of : joy in the reading 
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process, decided to do something about it. With a reaching back to 
their own years of growing and experiencing, they have attempted to · 
bring to the young reader something more than mere symbols on a page · 
that tell nothing about themselves. They say: . "here, taste of these 
words. They are written about people your age doing the things you like 
to do. They have problems--like yours. Sometimes they are able to 
reso 1 ve them but often they are not. Walk with them through these 
pages. Feel their pulse and you wil 1 hear your own. 11 This is reading 
for meaning. This is how the term "reading" is used in this project . . 
FOOTNOTES, Chapter I 
1Kenneth Keniston, "Youth: A 'New' Stage of Life, 11 American 
Scholar, Autumn, 1970, p. 637. 
9 
2Linda F. Lapides, 11 Choosing with Courage: The Young Adult Best 
Books, 1965-1969," in Youn Adult Literature in the Seventies, ed. Jana 
Varlejs (New Jersey: The Scarecrow Press, nc., l 78 , p. • 
3 Ken Done 1 son, "What of the Teaching of Li tera tu re in Schoo 1? 
What of Books for Young People?" in Young .Adult Literature in the 
Seventies, ed., Jana Varlejs (New Jersey: The Scarecrow Press, Inc., 
··1973)' p. 83. 
4Richard Peck, "In the Country of Teenage Fiction," in YouT~ 
Adult Literature in the Seventies, ed. Jana Varlejs (New Jersey: e 
Scarecrow Press, Inc., 1978), p. 105. 
5The Random House Dictionary, 1978 ed. (New York: Ballantine 
Books, 1978), p. 12. 
CHAPTER II 
PROCEDURES FOR THE ADMINISTRATION OF THE STUDY 
~evelopment of the Instrument 
The course, Adolescent Literature, taught by Mrs. Marilyn Teele 
introduced me to a number of surveys regarding high school reading 
habits. I raised the question of how the reading ha bi ts of students in 
a Seventh-day Adventist parochial school might differ and decided to 
undertake a study.of their reading experience. · I wrote to Ken Donelson 
at Arizona State University, requesting i nforma ti on regarding his re-
search and asked whether he believed the reading habits in private 
schools would vary from the lists which were being published from 
surveys in the public arena of education~ He wrote that his surveys 
were primarily conducted through teachers and librarians. He had no 
current research on what the teenagers stated they were readi.ng, nor any 
information as to why those chose as they did. 
· With the cooperation of Mrs. Teele in August, 1978, approxi-
mately one month was spent analyzing various questions, grouping them 
according to content and assessing the choices within each question. Dr. 
Kenneth Lorenz and Mrs. Phyllis Woods, both administrators at Loma Linda 
Academy and Miss Pam Dietrich, an English teacher on the secondary level, 
checked over the survey questions and gave some thoughtful suggestions. 
Design of the Instrument 
The following statement appeared at the beginning of the 
material: "This survey is being taken in strict confidence to help 
10 
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assist your teachers on both the high school and college level in their 
choices of literature and books for you to .study and enjoy as well as 
the books you might be introduced to for your own recreational reading. 
No part of your answers will be known to either individual teachers and/ 
or administrative personnel of your school. They will receive an over-
all report on the questions which you answer as well as student evalu-
ations from other high schools. · .. It will be their choice to share these 
general responses with you if they wish. Please be honest and careful 
i n your answers. 11 I assured the students that their answers on specific 
·jtems would not be singled out, hoping to get more valid responses. The 
entire survey is shown in Appendix A. 
The student's name was not requested on the instrument, only 
selected demographic data to assist in determining what groups of indi-
viduals were included in the test. 
The first section of the instrument asked that each teenager list 
six books, which had been read recently and enjoyed. They were asked to 
rank them on a scale as to the ones they found the most interesting. By 
allowing them to list books which were meaningful to them, rather than 
using a rigidly delineated checksheet of specific titles, I hoped to 
avoid biasing their choices. I believed that providing a list might 
prompt some students to list books they may not have read, but had heard 
about from friends and teachers. 
The second section of the instrument consisted of twenty-two 
questions in multiple choice form ranging from reasons for their choices 
to their parents• reading habits. Two lists of authors were included for 
them to check their familiarity with authors which they had read or heard 
about. Some of the questions asked that they choose only one answer 
12 
while others were left open for them to give several options. Questions 
were varied in content and arranged so that one answer would not influ-
ence another. 
Selection of the Schools 
The schools selected were chosen with a view to ascertaining the 
reading habits of teenagers in a conservative, parochial atmosphere. 
All five schools are owned and operated by the Seventh-day Adventist 
Church, one in the Southern ·california Conference and four located in 
the territory governed by the Southeastern California Conference. The 
schools are all "day academies" ranging in size from an overall student 
body of one-hundred-fifty to approximately four-hundred students. 
Boarding academies were not included. The influences of a boarding 
environment apart from home could play a major part in the selection .of 
reading materials whe~e the adolescents did not have their parents' 
influence or a public library they could use with some degree· of regu:.. 
larity. 
Three of the schools were located in urban areas while the other 
two were located in semi-urban areas. In two of the schools, the majority 
of the student body population were ethnic minorities. The parochial 
character of the schools with their relatively high tuition rates creates 
a student population of somewhat more than average affluence. One of the 
schools had the provision of an interdisciplinary program for the seniors 
which has given these students greater freedom in their literature choice 
and a wider perspective in all their academic areas. 
I asked the administration of each school to supply me with 
sections in the junior and senior classes that would include approxi-
13 
rnately fifty percent of each class. Various class sizes resulted with 
ns few as twelve in one and thirty-five in another section. Since · 
neither juniors nor seniors meet in a regularly scheduled 11 English 11 
c·lass, I went to a variety of classes in other disciplines. One survey 
~rJa s administered during a health class, seven during history and govern-
=nent classes, three during religion classes, and one in an interdisci-
p·1i nary class. The survey included four-hundred-eleven students. Only . 
une response was obviously invalid and eliminated from the study. 
Included in the study were the following schools: 
Glendale Adventist Academy 
700 Kimlin Drive 
Glendale, CA 91206 
La Sierra Academy 
4900 Golden Avenue 
Riverside, CA 92505 
Loma Linda Academy · 
Loma Linda, CA 92354 
Orangewood Adventist Academy 
13732 Clinton Avenue 
Garden Grove, CA 92643 
San Diego Academy 
2700 East Fourth , 
National City, CA 92050 
Table 1 gives a breakdown of the total number of participants. 
For further information the cumulative results from the survey are 
located in Appendix B and the survey totals from each of the five schools 
is shown in Appendix C. The results of the survey are discussed in 
Chapter 4 of this project. 
School 
#1 
#2 
#3 
. #4 
#5 
TOTALS 
TABLE 1 
Juniors 
30 
21 
52 
49 
40 
192 
NUMBER OF STUDENT PARTICIPANTS 
M F 
. 12 18 
15 7 
26 26 
29 20 
24 16 
106 87 
Seniors 
21 
25 
64 
60 
48 
218 
M F 
10 11 
13 12 
24 · 40 
27 33 
28 · 20 
102 116 
Administration of the Instrument 
Total 
51 
46 
116 
109 
. 88 
410 
14 
The administration of the survey was carefully conducted in a 
teaching fashion, reading each question, and then allowing them a moment 
to choose their answer. This was done to control time and to provide 
assistance with vocabulary which might not be easily understood. I went 
to each class to ensure uniform test administration. I was dependent 
upon the respect privately generated by the teacher of the class to 
provide the atmosphere in which the students answered the questions. 
The classes varied greatly in their response to me and to the survey. 
The answering of questions and sharing of good books was particularly 
helpful in one class as the teacher suggested after the survey was 
complete that we spend a few moments talking about the books that were 
currently being read and what concepts and thoughts they wished to share 
with the class. All of the classroom instructors were cooperative and 
allowed as much time as needed to complete the questions. An average of 
twenty minutes was spent with a few additional moments at times to 
complete writing down book titles and authors. 
The survey was conducted during the months of September and 
October, 1978 with the hope that the books 1 isted would be those they 
had chosen to read over the summer. I suggested that they think back 
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as far as a year for titles of books that they had selected for their 
recreational reading. Several asked if they could use books which had 
been assigned. I suggested that they include books they had enjoyed--
assigned or not. Several of the students mentioned books for which they 
could not come up with the titles. Rather than giving out infonnation, 
I asked them to write a line or whatever infonnation they could on a 
particular book. 
CHAPTER I I I · 
A REVIEW OF THE LITERATURE 
A primary search of life is for a place. If a course were 
offered entitled 11 How to be at home in the world, 11 it would no doubt be 
popular. The young adolescent shares this concern for identity. Inade-
·quate verbal ability may make it almost impossible for the growing mind 
to express this quest. Yet it is there. Each parent and teacher wants 
those adolescents in their care to be able to listen, to understand the 
symbols which surround the actions and reactions of others and to act 
less on impulse and more with purpose. The home is the beginning of 
this growing search for the young student, followed by the influences of 
a few teachers and completed by the peers of society surrounding each 
school activity. How can the adult and the adolescent learn to bridge 
this generation gap and learn to understand each other? 
For centuries, young minds have probed the written words of those 
who have gone before to catch a glimpse of not only the past, but to dis-
cover what to anticipate for the present and the future. Milton wrote 
in his Areopagi ti ca, "A good book is the precious 1ife-b1 ood of a master-
spi ri t, embalmed and treasured up on purpose to a life beyond life." A 
reflection of one's self in the lines of a good narrative can bring an 
immediate feeling that no one is completely alone or isolated. The 
challenge then to the parent and to the teacher given the opportunity to 
mold young minds, is to introduce this "bibliotherapy 11 to the young 
child beginning this lifetime search. 
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The first step in this quest for communication with those who 
will carry the world for us has been and will always be to probe how one 
learns. The study of language, at the root of all learning, is basic to 
the process of education. Before communication can take place, a corrnnon 
vocabulary must be built. In order to understand, to think, one must 
have words with which to frame these expressions and thoughts. A common 
expression used to describe the first grade's course work is "Reading, 
~~ri ting, and Arithmetic. 11 The first word--reading--i s the first term in 
this short course series, and for the beginner, it is the source from 
which all learning takes place. 
The literature concerning reading and the process which surrounds 
it is relatively new to the field of education. Most educators took this 
procedure in the student's "skill package" for granted. Sometime during 
the first six to seven years of life, magic occurred and the young stu-
dent 1 earned to read. As the process of 11 readi ng 11 began to be studied, 
it came to be discovered that it is a very difficult and complex skill. 
Many questions are still unanswered as to how one decodes the symbols 
which are words. Research is on-going with both poor readers and skill-
ful readers to detennine just what differences there are--how and why 
they occur. 
Inasmuch as this project is focused on the reading habits of 
I 
teenage learners, a look at the literature of the field must include a 
definitive look at what reading actually is and some of the background 
of the expanding field of adolescent literature. 
Frank Smith, an authority in the field of reading uses the term 
psycholinguistics, describing a common concern in psychology and lin-
guistics, studying how individuals learn and use language. Without 
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meaning or comprehension, print has no authority and no value. Compre-
hension involves 11 prediction 11 -- defined as a process of eliminating 
"unlikely alternatives. 11 Comprehension is "The interpretation of 
experience; relating new information to what is already known; finding 
answers to cognitive questions. 11 1 
To be able to understand the process of how individuals learn 
and use language is a common concern to the field of psychology and edu-
cation. Moreover, it is vital to the writer of adolescent literature 
and to the teacher who guides the student in this genre to discern how 
words can be used to bring meaning to the young reader. Ezra Pound in 
his essay "How to Read" stated, "Great literature is simply language 
charged with meaning to the utmost possible degree." 
The reading process requires constant interpretation and imagi-
nation. Frank Jennings wrote in a little book entitled, This is Reading: 
... reading is older than printing or writing or even language 
itself. Reading begins with wonder at the world about us. It 
starts with the recognition of repeated events 1 ike thunder, 
lightning and rain. It starts with the seasons and the growth 
of things. It starts with an ache that vanished with food or 
water. It occurs when time is discovered. Reading begins when 
the mother, holding the child's hand says that a day is beauti-
ful or cold or that the wind is soft. Reading is signs and 
portents, the flight of birds, the changing moon, the changeless 
sun and the fixed stars that move through the night. Reading is 
the practical management of the world about us. It was this 
for the man at the cave's mouth. It is this for us at the desk, 
the bench or control panel.2 
A good reader will drink in all experience, growing and thought-
fully interpreting the words and actions of others, building a healthy 
self-concept for himself and the world surrounding. Every word penned 
onto paper can become a gift to the . seeker. When successful experience 
flows through verbal sounds and written words, the young learner begins 
to use language. As the years pass, the adult seeker encounters 
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troubled times and the words on a page bring the comfort, solace and 
strength needed to 11 predict 11 and 11cope 11 with life's unwanted intrusions. 
A father suffering his son's adolescent bull-headedness, when 
he reads across fifty centuries that a Babylonian boy caused 
similar anguish may smile a little, and feel far safer than had 
he only to depend upon the clear scientific statements of some 
child guidance counselor. A young wife in her new husband's 
strange community may read of Ruth in the alien corn and learn 
that troubles need not be disasters. A man stopped in mid-
career by the awful emptiness of mere achievement may be 
refreshed by a novelist's exploration of the mind of another 
man with a similar problem. Anyone puzzled by his or her own 
private uniqueness may find in a study of human experience and 
behavior, a realization that difference need not be considered 
a disaster. One may be alone without being forsaken.3 
Aristotle and Bacon were able to capsule the range of human 
knowledge in their day but they were the last of the great generalists. 
Today one must read widely and learn the "art" of pruning as one scans 
the surfaces of the books published. 
What the young read and why they choose what they read will vary 
with each student you ask. "By the time students are in the eleventh 
grade, there will be a ten-year differential between the best and the 
.poorest readers. 11 4 The readability .factors or grade levels of books are 
not too significant. Students want to read about the experiences not 
only of those their own age but also of those who are older and those 
who may be younger and finding some of their past experiences are 
similar. An eighth grader who has a twelfth-grade reading ability may 
not have twelfth-grade reading interests. The good reader will become 
mature enough to recognize almost immediately whether a book has interest 
for him. The average reader may become easily discouraged and not seek 
more when confronted with a book either above nis reading level or on a 
subject with which he is not familiar. 
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A novelist, John Braine, suggests that 11 at the age of eighteen, 
one can get pleasure and profit from the most meretriciously bad books, 
just as one can enjoy and be nourished by the most appalling gastronomic 
combinations ... 5 Ado 1 es cents prefer to stay within the confines of peer 
influence and the sensationalism of fantasy and science fiction. 
The history of adolescent literature will reflect how perceptive 
writers who were often teachers decided to do something about the gap 
between the joyous anticipation of the young reader and the mature reader 
who now has 11 something he· needs to know" and seeks for definitive 
answers. The 11 joy of learning" is born in each person. Maria Montessori 
describes the child's mental capacity as "the absorbent mind" which not 
I 
only takes in language but reproduces it and thus develops the culture 
from which the self-hood is established.6 The careful use of language--
the rhetoric--can be defined as 11 the planned use of language for a pre-
conceived purpose ... 7 This has been the primary purpose for the growing 
field of adolescent literature. 
Until the advent of the teenage story, the adolescent without a 
family of readers to guide him had difficulty in finding books he could 
read with pleasure. In his early teens, he lost his taste for juvenile 
literature. It was some time before he acquired a taste for adult 
reading. Many young people who enthusiastically read "every book they 
could get their hands on" never made the transition to adult reading. 
This period is difficult for all including the homes, schools, clothing 
stores and libraries. Many young girls from literate families have an 
adequate vocabulary for any adult book, but do not have the emotions to 
understand and value the narrative behind these intricate adult plots. 
"The classics~ concerned as they are with mature experience and its 
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psychological effect upon the individual, are difficult reading for 
young peop 1 e, innocent of both experience and psychology. 118 
The exponents of this genre give the credit of beginning in a 
serious manner in this field to Maureen Daly McGivern. As part of a 
composition course, she wrote about her Seventeenth Sumner in 1942. This 
was a first. She told the tender story of her first awakening to love 
and carried with her each reader, especially those who 11 knew 11 what she 
was saying. A strict definition of adolescent literature is one which 
portrays adolescent characters, and like good adult literature, it gives 
t he reader a picture of the spectrum of human life--good and bad, 
failures and successes and leaves the reader to find himself in these 
characters. As in real life, there are seldom any clear patterned 
solutions to the problems portrayed. Maureen Daly shows life, especially 
for the growing adolescent, as a phase--one to be lived, not completely 
unders toad. 9 
books 
The writers of adolescent literature will all agree that their 
are not ends in themselves but are intended as tools in the 
development of the reader. To the indifferent reader they teach 
the joy and excitement of reading; they supply reading matter 
to the accelerated young reader of undeveloped emotions until 
he can respond to adult books; they teach the bewildered teen-
agers to be at home in his world and point him to 11 better 11 
books. 10 
Their goal is that the books he reads will have the ability to extend 
and order his experience, turning events in themselves into ideas in his 
head. 
In a book entitled Three Roads to Awareness, Don Fabun wrote: 
Perhaps a 11 stories should begin with the word 11 and. 11 Perhaps 
they should end with the word 11 and 11 too. It would remind us 
that no experience ever begins; there was always something that 
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preceded it. What really began, for us, was our awareness of 
something going on. At the end, the word 11 and 1 ~ ••• would 
remind us that no story ever really ends--something more will 
happen after.11 · 
The young student brings to the book of his choice, a prior knowledge of 
the world and how things happen. After a book has been read, the ado-
lescent gathers insights which can be processed at his level of maturity 
and goes on in his growing search for himself and the meaning of exist-
ence. The 11 and 11 is significant. Each experience is building a ladder 
for him to use in predicting how society functions and what can be 
expected. 
One writer listed the following tasks that society asks the 
young teenager to encompass during this period of life: 
1. Discovering his sex's role in our culture. 
2. Developing new relationships with people his own age. 
3. Achieving an easy relationship with members of the opposite 
sex. 
4. Accepting his physical body. 
5. Changing his relationship with his parents. 
6. Working for pay. 
7. Finding a vocation. 
8. Becoming aware of his value patterns.12 
G. Stanley Hall published a monumental work entitled Adolescence: 
Its Psychology and Its Relations to Physiology, Anthropology, Sociology, 
Sex, Crime, Religion, and .Education and popularized the word 11 adoles-
cence.1113 Although he did not 11 discover 11 this period of 1 ife, it became 
apparent that society had not addressed itself to the ways in which the 
seeking young of our culture were being nourished. A stage of life that 
barely existed a century before is now universally accepted as an 
inherent part of the human condition. 
Since 1900, the average amount of education received by children 
has increased by more than six years. In 1900, only 6.4 percent 
of young Americans completed high school, while today almost 
eighty percent do, and more than half of them begin college. In 
1900 there were only 238,000 college students; in 1970, there 
are more than seven million, with ten million projected for 
1980. 14 
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A "pervasive ambivalence" is what young readers bring to both 
their self-hood and society. The questions which once described an adult 
are being asked by those who have long since left their teenage birthdays 
bi~hind. They wonder about their relationship to society, their vocation, 
t heir social role and life style. What was not given to this generation 
t hat could have assisted in this process of growth. Many books are being 
·1 ritten to fill this void. English teachers are divided in their accept-
ance of and involvement in this emerging field of literature. They ask 
the question, "What is good adolescent literature? 11 Exploring this 
issue are many authors who write for this genre and editors who have put 
together compilations for college classes. 
Classes in this area are taken by those who plan to teach on the 
primary and secondary level and by students who hope someday to become 
parents, feeling a knowledge of this field will prove helpful to them as 
they seek to inspire their own children. The authors of these textbooks 
commonly agree that the study of adolescent literature is a 11must 1' for 
the teacher or parent of tomorrow's adults. As they study, they too 
explore life situations that stay within the guidelines of literary value 
and human interchange. 
Sheila Schwartz, an author and textbook writer, lists nine quali-
fications for good adolescent literature in her recently published text. 
These guidelines are presented to assist in the analysis of the twenty-
five books chosen by the students surveyed in this project and to show 
how seriously these authors and teachers are pursuing excellence in this 
field. 
1 • 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
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Good adolescent literature meets adequate literary standards. 
Good adolescent literature helps young people become more in 
touch with themselves by establishing a common bond with the 
rest of humanity. 
Good adolescent literature shows young people that they are 
not the only ones to suffer their problems. 
Good adolescent literature makes the world knowable by 
telling the truth. 
Without being didactic, good adolescent literature affirms 
and reaffinns those values that keep people hoping, that give 
young people the strength to continue to grow. 
Good adolescent literature helps combat the values and events 
that result in apathy, disillusionment and retreat. 
Good adolescent literature has a humanistic base of respect 
for human beings. 
Good adolescent literature deals with eternal problems 
rather than with the transitory, commercialized, manufactured 
mores of the youth culture. 
Good adolescent literature reflects the affirmative, hopeful 
vision of the 21st century. 5 
Ken Donelson of Arizona State University published in two compi-
lations, many studies on the expanding field of literature for this age 
group. He wrote about his first position as an English teacher, "Leaving 
college and heading for a small Iowa high school, I was properly sancti-
fied, and I knew how to save all my students through great literature. 
Unhappily, I did not know how to reach any of my students with any litera-
ture. n 16 He thoughtfully believes that a good novel must have the same 
ingredients whether it is written for the adolescent or for the adult 
population. 
A good novel does not allow us to feel comfortable or complacent, 
a 1 though there may be moments of comfort or humor. It engages us 
and forces us to see ourselves and other people for the state 
and nature of humanity a little more perc~ptively. The good 
novel leads us to see truth or truths, and it may even, rarely, 
pennit us moments of stark and naked revelation or epiphany, 
moments of honest and frightening awareness of ourselves, what 
is in us and outside us and even beyond us. A good novel re-
spects its audience, neither condescending to it nor pandering 
to the lowest common denominator of taste or intelligence. It 
gives the reader a sense of satisfaction, not that all things 
are right or noble or good, but that the book is occupied with 
the honest and the rea1.17 
Adolescent literature should help young people come of age, 
affirming the best in other human beings and asserting the worth of a 
variety of value standards, · regardless of the failure and problems of 
society as a whole. It must have a high interest factor--informing its 
readers about a colTITion humanity demonstrating that others have encoun-
t ered similar problems in the coming of age process. It should assist 
·!n the formation of a strong moralistic code, allowing for individual 
·c.i. utonomy. Learning to reason and develop moral perspective is vital to 
t he continuation of a healthy society. 
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The early books often contained happy endings, without answers 
to prob 1 ems. There was a 1 ways a stress on the trans i ti ona 1 phases of 
life. There was an absence of subplots with the typical theme of "grow-
ing up" most prevalent. The sixties brought greater social conscious-
ness, so did adolescent literature. The ghetto, street gangs, and 
violence were portrayed in first-person narratives. The moralization of 
the plots was not always evident but the thoughtful young reader could 
see through the irrmaturity or shallowness of certain characterizations. 
The relationships between adults and children were not always happy ones. 
In most adult literature, characters seem to be trying to change while in 
' adolescent literature, it is generally enough just to learn to cope. 
Whatever the form--poem, novel, drama, biography, essay--litera-
ture makes comprehensible the myriad ways in which human beings 
meet the infinite possibilities that life offers. And always we 
seek some close contact with a mind uttering its sense of life . 
. . . The reader seeks to participate in another's vision--to 
reap knowledge of the world, to fathom the resources of the 
human spirit, to gain insights that will make his own life more 
comprehensible. Teachers of adolescents, in high school or in 
college, know to what a heightened degree they share this 
personal approach to literature.18 . 1 
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The aim then of any author of adolescent literature is to frame 
this window of life, allowing for escape and realism to be brought 
together. Students need to be able to gain relief from the tension of 
society's demands upon them. The world of the teenager is complicated. 
"The imagination of a boy is healthy, and the mature imagination of a 
man is healthy, but there is a space of life between in which the soul 
i s in a fennent, the character undecided, the way of life uncertain. 11 19 
The fact that for the past thirty years surveys have been con-
ducted reflects a desire on the part of teachers and students alike to 
know whether this medium has ful fi 11 ed its most important purpose. 
Reading has become almost synonymous with civilization. An important 
criterion in judging a nation is the literacy of its people. Two impor-
tant standards for judging an individual's cultural level to the English· 
teacher are whether he does read and what he reads. 
There are many variables in the process of surveying a class or 
classes. George Novell brought together an analysis of forty years of 
study. Looking at the literary selections commonly used, he admonished, 
"We must expect data on young peop 1 e's reading preferences secured in a 
single school or by a single teacher to be skewed by the special influ-
ences of the conmunity, the school, and the teacher, regardless of the 
number of pupil reports assembled. 11 20 Nevertheless, certain trends and 
perspectives can be learned from the samplings of students and teachers, 
giving the English teacher a running start on not only what the students 
are reading, but why they make the choices they do. 
In a study conducted and reported in 1967, Robert Emans and 
Gloria Patyk ask the question, 11 Why do High School Students Read? The 
motivations of high school students described by age, sex, and social 
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class were explored using a selection of possible influences which were 
categorized as follows: 
1 • 
2. 
3. 
4. 
Infonnative--reading with the disposition to attend to 
certain kinds of problems to find information and use it to 
accomplish a definite purpose. 
Identificational--reading to identify with other people and 
their problems; to hold certain types of people, events and 
activities as admirable and prestigious. 
Aesthetic--reading to seek out particular kinds of activi-
ties, events, and objects as beautiful and harmonious. 
RecreatiQnal--reading to seek diversion and relief from 
tension.Zl . 
A high percentage of students in this study ranked recreation as their 
chief motive in reading. The younger the student, the more this category 
was chosen. It appeared as the student grew older, he began to seek more 
identificational reading as well as more informative books. Neverthe-
less, recreation proved to be the greatest motivating factor with the 
aesthetic level proving the least stimulating. The poetic beauty of 
language stressed by most literature classes has not appeared to influ-
ence the students. 
Joanna McKenzie from California State University at Northridge 
conducted a survey in 1974 which included both junior and senior high 
school students. The conclusions of this survey included suggestions for 
teachers. 
1. Students at every grade 1eve1 are reading adult books. 
2. Some books are read only at the junior high school level 
while others are limited to the upper high school grades. 
3. Teachers must read widely in both popular adult books and 
books written for adolescents. They must seek out books with 
wide appeal for students. 
4. Teachers must be acquainted with the relationship between the 
electronic media, the mass media, and books their students 
are reading. 
5. The tremendous diversity of titles mentioned in this survey 
suggests that many different types of students read many 
different types of books. (Most titles received less than 
ten listings of the 4,923 separate titles submitted). 
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Teachers need to . be aware of this wide diversity and make 
provision for it. 
6. Every English Department should make a survey of its students 
every semester. Given the .rapid changes in book popularity, 
teachers need to keep themselves alert to what the students 
are reading when they don't have to read.22 . 
Ms. McKenzie stressed that the very nature of adolescence is a 
t ime when tastes, ideas, opinions, and reading interests change very 
rapidly and what is 11 in 11 today is sure to be ob so 1 ete tomorrow. Of the 
f ifty most popular books on her survey, thirty-five of them had also 
been released in film or television versions. She speculated that per-
haps a film version sent the student to the book--showing the power of 
t he media on the student's choices. 
A survey conducted in 1972 asked the students to identify the 
books they had read on their leisure time, which ones they would recom-
mend, and some of the books they wanted to read. Peer pressure is a 
motive that must be taken into consideration and although the most 
popular books will change from time-to-time, the elements that made them 
popular usually do not. In summarizing the books chosen, it was noted 
that the factor of "ease of reading" was significant. Short works, 
available in soft cover editions were among the top choices. The books 
were written from the viewpoint of the first person--appealing to the 
immediacy of "telling it like it is. 11 Many of the heroes were onlookers, 
often outcasts from society. An anti-intellectual trend was noticeable. 
The element of wisdom is not conmunicable--life must be experienced in 
order to be understood in the search for self-identity. Escapism is not 
part of this philosophy--the adolescent characters in the books chosen 
attempted to cope with and resolve their difficulties.23 
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Using only one high school, another researcher attempted to 
identify the relationship of adolescent reading choices to intelligence, 
sex, and grade placement. It was found that differences exist between 
grade lev~ls--the older students read more. The higher the intelligence 
·level, the_ greater the tendency to read. The fact that males and females 
tead significantly different types of stories was noted. The older stu-
dents valued newspaper reading. The more intelligent students identified 
the satire i~ the comics as a favorite. Students of average intelligence 
1»tated that they read the want ads more often. There was evidence also 
t hat intelligence determined magazine choices. 
The students with the higher intelligence scores indicated that 
t hey used the library more frequently. There were significant differences 
between the reading tastes of boys and girls with respect to newspapers 
and magazines.24 
Ken Donelson, whose survey was the initiating factor in my choice 
of project, polled teachers and librarians asking them to recommend ten 
. 
adolescent novels and ten adult novels that they felt were books of 
sufficient merit and literary excellence to absorb the adolescent 
reader. The adults, as had the students in other surveys, chose an 
amazi_ng number of books. Four-hundred ninety ado 1 es cent books were sub-
mi tted with only twenty-four listed four times. There was even less 
agreement on the adult novels suggested. Only twenty-two books were 
listed four times with a total of five~hundred twenty-three in the inven-
tory. In sunmarizing the books on the list, Donelson s_uggested that many 
of the books would represent potential censorship problems since they 
touch reality which many teachers and librarians as well as parents can-
not accept in the written page. The list was so diverse that it could 
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only show a variety of emphases from these teachers and librarians. From 
the standpoint of introducing teachers to new books, forci_ng them to re-
evaluate their own j~dgments--a survey like this is most helpful, 
altho_ugh it is not conclusive as to a favorite or overwhelming choice 
l ist of particular books or authors.25 
A project which included both private and public schools was con-
ducted in Hawaii in 1972. The students chosen from the tenth to the 
twelfth_ grades were asked to write the name of their favorite book. In 
:1ddition they were asked if they 1 iked to read and where they secured 
their favorite book. Responses from 2,128 teenagers produced a list of 
709 books of which 213 were listed more than once. Thirty-two books were 
l isted more than ten times. The books showed a wide span of reading 
interests from Winnie-the-Pooh to the Bible, which was the most widely 
chosen book. This classic was selected mostly by the seniors. 
In the question concerning reading itself, almost two-thirds of 
the students reported that they liked to read. There was no observable 
difference between the students of the public and the parochial schools. 
Over one-hundred students wrote in 11 sometimes 11 and these answers were 
tabulated separately. 
One of every four students indicated that they had bought their 
favorite book-~a fact that will make both publishers and authors happy. 
Many students also suggested that a friend had loaned them the book and 
others indicated that their books had come through a book club purchase. 
The major difference between the public and the private sector 
students was in the statistic as to whether the book had been the part 
of an assignment. Only seven percent of the students in the public 
schools indicated that the book had been assigned while fifteen percent 
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of the parochial school students listed assigned books as their top 
choices. Perhaps the smaller atmosphere of the parochial school accounts 
for the student~ involvement with teachers and acceptance of their recom-
mendations. 
The type of books chosen re.fl ects the honest questions of the 
students about their growing-up experiences. Most of the top books could 
be considered controversial. Significant classics were on the list. The 
total number of books showed an impressive array of literature, both good 
and bad, being chosen by the students.26 
In March of 1973, the New York Times set up a project to deter-
mine the reading habits of teenagers and sent out 7,000 questionnaires to 
school librarians and English chairmen. The common denominator was dif-
ficult to find in determining the tastes of these adolescents. It was 
discovered that books written for adults are popular with teenagers. 
About forty percent of the top twenty-five books on the list prepared by 
the Times were written for adult readers. The editors suggested that a 
11mystique 11 surrounds the books written especially for young adults. 
Many of these books, written by extremely competent and talented authors, 
focus on current problems and tend to "tell it like it is. 11 27 
All of these surveys were significant in that they were done by 
teachers who honestly cared about the choices that were being made by 
their students. Adolescent literature is written to introduce the stu-
dents to a lifetime of reading. Students in this period of life are 
involved in becoming independent. The ability to make good choices in 
this momentous time has lifelong implications. 
G. Robert Carlsen, an exploring teacher of English, lists five 
satisfactions that can result from the pursuit of good literature: 
1. The reader finds himself unconsciously absorbed in the 
imaginary world and action on the page. 
2. Learning about people, times, and ~laces is another satis-
faction that comes from literature. 
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3. Reading literature is suddenly meeting ourselves, encounter-
ing situations similar to our own, rediscovering our own 
emotions and relationships. · 
4. But the satisfaction most often gained from reading involves 
the projection Of the mystery Of our experience Of 1 ife 
itself. 
5. But shot through all of these is another kind of pleasure 
which we designate as aesthetic. Perhaps the aesthetic 
quality of 1 iterature is the warp upon which the other things 
are woven.28 
The joy of finding that one is not alone; that others share the 
same fears and expectations, and that problems are not lasting are themes 
which characterize the literature written for the adolescent. A teacher 
1t1ho knows the 1 iterature and the student can bring the two together. 
\ 
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· CHAPTER IV 
ANALYSIS OF THE SURVEY RESULTS 
For the purposes of evaluating the total instrument used for this 
project, the questions on the survey have been divided into seven cate-
nories for discussion in this study. Many subdivisions could be made as 
the results are restudied and thoughtfully pursued in the future. The 
i'i Jain purpose was to ascertain the particular books chosen as favorites 
for this age group as well as the reasons for these choices and the pre-
vailing influences on their reading habits. Perhaps after having 
participated in such a study, some students will become more cognizant 
of how they make choices and the influences significant to them. 
The seven divisions of the study are as follows: 
Book Choice 
Reading Habits 
Story Choice 
Author Knowledge and Influence 
Thematic Choice 
Categories of Subject Material 
Reference/Library Habits 
Purpose for Reading 
At the end of each of the above sections, a table has been produced on 
the questions covered by that section of the study. References are made 
to the table as the divisions of study are explored. 
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Book Choice 
Five questions looked at the examinees specific reasons for their 
·:: hoi ce of books. The first question was to direct the students as they 
read and answered other questions as a rationale for their reading. The 
!nquiry of who is most influential is ·paramount as lives are so often 
patterned by these influences. Almost three-fourths of the students 
%tated that they chose books primarily because the topic was of interest 
·to them. The second greatest influence in their choices was their 
f riends, shown by 169 responses. Peer pressure and suggestion are prob-
ably more significant at this age than at any other time of life. The 
suggestion of a friend was shown to be a powerful force in reading 
selections. 
The fourth question asked the student to think carefully of his 
reason for choosing a book. The responses indicated that almost half of 
the teenagers, with the exception of one school are influenced by their 
own interest in the topic being discussed. The enthusiasm of a .peer was 
the second greatest influence followed by the particular title of a book. 
This question followed closely the answers to the first question. Pic-
tures were not significant in their choice, nor the table of contents. 
In question #1, over one-fourth of the students acknowledged being influ-
enced by the media and the films based often on a book. The list of 
favorite books will validate this statement as nine of the twenty-five 
books on the most-read list have been made into a film for theatre or 
television. One can conclude from these two questions that there appears 
to be little influence from teachers and librarians on the choice of 
books. 
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The fifth question probed their habits of book choice as they 
:~ can a book. One-half of the respondents stated they look at the jacket 
~:over which often contains a brief description of the story or some re-
views about the book to see if it is one they would like to read. The 
two smaller schools polled showed a great proportion of the students 
favored this way to judge their interest in a book. The larger schools 
~ n di cated that they did 1 oak to others as we 11 as going th rough the tab 1 e 
of contents to learn more about a book. Perhaps with more friends avail-
able to them in a large school population in-and-out of classes, their 
~·eading choices are influenced more by their peers, while students in the 
5maller schools leaned more to the cover to discover the amount of inter-
est a book might have for them. 
The eleventh question could fit into a thematic pattern but was 
placed with the choice category. Infonnation about a book is not usually 
ascertained until it has been read. The majority of students stated that 
they would like stories which are true-to-life. Their book list confirms 
this as fourteen of the twenty-five books chosen as favorites are either 
true stories or true-to-life novels. Their second choice in this category 
coincides with the books chosen as over one-fourth selected fanciful and 
imaginary books as a preference. The most read book on the list is 
' 
Tolkien's The Hobbit. Four other fanciful and imaginary books appear in 
the top ten favorites. The diverseness of these two categories may seem 
i neons is tent. In the young reader 1 s search for meaning, it is di ffi cult 
for the diet to always be congruous. The tragedy in many plots leads the 
reader to seek something beyond himself, with different symbols and 
patterns to balance the reading of true-to-life realism. 
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A significant number of students suggested that they prefer re-
1 igious books. This undoubtedly reflects the conservative influence of 
t heir homes and the parochial schools in which they are enrolled. Re-
1 igious allusions are present in several of their book favorites. Joni 
by Joni Eareckson was the only frequently selected book which brings an 
~)bvious moral to frame the story in a religiously thematic pattern. 
The twelfth question analyzed historical books and how they are 
selected. Approximately one-half of the students chose the biographical 
rne thod of learning history. This perhaps is reflected again in their 
t rue-to-life appreciation of value patterns. It is often difficult to 
understand the broadness of an age of time except through the life of 
one prominent individual who made a contribution to the age. About one-
fourth were appreciative of the war story approach to history. Probably 
the one route of studying history that they have been most aware of--
through a textbook--was reflected in the choice of 91 students. 
The next-to-last question on the questionnaire brought together 
what they felt they needed in book choices as to thematic patterns. The 
largest group of students--nearly one-half in two schools--wanted more 
infonnation on career choice. Nearing the end of their secondary edu-
cation, they are searching for information on occupational options. Only 
one school was low in this category. It is located in a highly profes-
sional area where there is more motivation from parents and more infor-
mation available to the teenagers. A small number of students checked 
the category on social and political changes in the world. This perhaps 
would have been significantly higher fifteen years ago when the social 
issues of the day were more in the media and the Vietnam War was on the 
r.1inds of many Americans. Students today face the issues of finding a 
);leaningful career in a highly competitive society. 
The second most popular choice from these alternatives was the 
·~· tern on problem solving. They are independent, yet always seeking ways 
t o solve the crises of growing and adjusting. With the mounting publi-
:: ,~ .a tion of novels which are focused on those in their own age group, 
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i.hey are more and more ab 1 e to profit measurably from another's experi-
once. This category selection might have been higher in a school system 
where more encouragement is given to the perusal of books written for the 
adolescent. The book Forever by Judy Blume is one of the few on the list 
of favorites to address itself to moral values and decisions which will 
need to be made as they mature. 
In summary, the young reader wants a book on a particular topic 
of interest dealing with the world in which he lives. This book hope-
fully will assist him in the understanding of changes taking place in his 
life and give him direction and meaning. A table showing the total 
student poll on book choice follows on the next page. 
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TABLE 2 - TOTAL STUDENT POLL ON BOOK CHOICE 
.·-:-
-~ 
SCHOOLS 
#1 #2 #3 #4 #5 · Tota 1 
:)uestion #1: 
. ~ -.,. 
I choose to read books because: 
of a particular topic of a book . 34 33 90 69 65 291 
of parents• suggestion · 7 4 22 10 4 47 
of a friend's suggestion 21 20 47 44 37 169 
of an advertisement I see about 
a book 8 4 20 20 12 64 
of the suggestion of a librarian 2 2 1 1 1 7 
of the suggestion of a teacher 8 . 9 15 13 11 56 
films are produced on or about 
a book 14 8 31 36 31 120 
Question #4: 
H:~-en I am choosing a book to read, 
I am influenced the most by: 
the title ·a 8 22 20 14 72 
the pictures (cover included) 3 2 1.2 20 8 45 
the enthusiasm from someone who 
has read it 11 7 18 25 16 77 
my own particular interest in 
the topic discussed in the 
book 22 25 66 33 40 186 
the table of contents 1 1 2 4 3 11 
the author/previous books I 
have read 5 4 l 1 10 7 38 
Question #5: 
I find it useful when I see a book 
to: 
scan the table of contents to 
see whether I want to read it 4 13 23 27 22 89 
ask a parent, teacher, or 
friend about the book 5 4 9 13 10 41 
look at the jacket cover to find 
what kind of story it is 35 17 74 60 51 237 
read the first chapter to see if 
it is interesting 5 7 16 11 13 52 
leaf through the entire book, 
especially the end to see if 
I want to read it 10 7 21 19 9 66 
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TABLE 2 - cqntinued 
SCHOOLS 
#1 #2 #3 #4 #5 Total 
Question #11 : 
I pref er books with stories which 
a re: 
true-to-life 37 26 72 74 53 262 
science fiction 7 12 21 22 21 83 
fanciful, imaginery 15 6 34 37 31 123 
religious l 1 7 11 17 9 110 
psychological 4 7 .12 8 15 46 
informational 7 8 16 16 16 63 
guestion #12: 
When reading historical books, I 
prefer: 
Biographies of great men and 
women 28 22 65 62 39 216 
war stories 9 14 30 25 24 102 
broad perspectives of certain 
periods of time 8 12 21 21 29 91 
thematic perspectives; such as 
the music or art of a period 7 4 9 10 5 35 
Question #21: 
I would like more information 
from teachers on books that 
primarily deal with: 
problem solving, oriented to 
my age level 17 14 40 32 30 133 
family relationships, in-
eluding adjusting to 
divorce, remarriage 8 4 12 17 13 54 
career possibilities 17 20 50 40 25 152 
social and political changes 
in the world 5 8 14 9 14 50 
identification/my own psycho-
logical identity/who am I? 8 7 15 21 22 73 
Reading Habits 
The habits which are formed in the primary years of one's edu-
cational experience are those that will carry on through a lifetime. The 
peak age for reading is between the fifth and seventh grades. Many 
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students retain their enthusiasm and carry the joy of discovery through 
books on into high school and adulthood, but for the majority, reading 
becomes an activity that is done only on command when one needs to know 
something. This fact is one of the reasons why this survey was done in 
t he last two years in high school. I hoped that the answers given to the 
v.arious questions and the books cited would reflect a somewhat stabilized 
reading pattern which these students will carry with them into their 
adult years. 
The second question on the survey was written to determine how 
much enthusiasm goes into the reading process once a book has been 
chosen. With the exception of one school, three-quarters of the students 
selected one of the last two options--they become stimulated and excited 
as they get into a book. One sign of a good reader is the ability to 
follow through a passage even though complete understanding may not occur. 
Good readers often encounter words which they have not seen before, but 
through contextual clues and reading on in the passage, they are able to 
ascertain the meaning not only of that word, but more resourcefully how 
it is used in the context of the words surrounding it. 
The next step in a good reader's experience is the enthusiasm 
that leads to sharing what has been read with another individual. The 
ninth question asked the examinees to whom they go with their excitement 
for a good book. Three-quarters indicated they share what they have read 
with either their family or friends. Friends were chosen over one-half of 
the time while parents and other family members were also participants in 
their joy. Twenty-nine students of the 411 polled stated that they do not 
generally share what they read. Only ten students indicated that they 
share their interest with teachers or librarians. It should be noted that 
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~ tress was given that these questions be answered with the thought of 
r ecreational reading in mind--not class assignments. One student re-
f leeted that she only read assigned materials and then, the only one 
!nterested in hearing about it was her teacher! The critical mind always 
;-·eserves questions and .thoughts, and the inability to share these un-
~ artainties and finding solutions or other options is a real barrier to 
complete understanding. 
Patterns of parents are always significant when analyzing reading 
h~bits. Experts in the field of reading remediation agree that the child 
who has been read to will be more likely to become a good reader. A 
question was put into the survey to follow this line of thought. 
Less than half of the students indicated that they have parents 
who read. Many students stated that their parents read occasionally. 
Only five teenagers indicated that their parents do not read. As the 
I 
survey was administered, many expressed uncertainty concerning this 
question inasmuch as they are not with their parents as much as they were 
when much younger. I urged them to reflect on the pattern they have grown 
up with and how often they would see a parent reading a book or magazine. 
The most revealing answer to the question was again how much sharing takes 
place over reading material. Only forty-four of the 411 students indi-
cated that their parents talked over items which they had read with them. 
A generation gap may account for some of this lack of mutuality which can 
be so rewarding to both parent and child. This shared interest and con-
cern carries over into other parts of life. 
The mutual enthusiasm for various topics of interest to the young 
adolescent with his parents creates a climate in which solutions can be 
worked out when crises invade a family unit. In many adolescent novels, 
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t he parents do not fulfill meaningful expectancies in the growing process_ 
of their children. Perhaps with a line from a book shared in a family 
discussion, a starting point could be found where common thoughts and 
v~ lues are discussed and significant relationships established for life. 
The amount of time devoted to reading indicates to some degree 
tne enthusiasm for the activity. The 16th question asked for the respon-
de nt to estimate how much time was spent reading on a weekly basis. I 
stressed as this question was posed that they were to give only recre-
~tional reading time and that it be limited to books, not just magazines 
or short stories which do not require a concentrated span of attention. 
A large majority indicated that they read between three and six 
hours per week. On the other side, only forty-three students stated they 
read more than ten hours per week. The pressure of school and all the 
other activities that surround the young person undoubtedly feeds into 
this figure. With only twelve to fourteen hours of reading per monthi 
not very many books can be "cons urned" over a year 1 s period. A tab 1 e 
showing the total student poll on reading habits follows on the next 
page. 
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TABLE 3 - TOTAL STUDENT POLL ON READING HABITS 
.,.._ 
S C H 0 0 L S 
#1 #2 #3 #4 #5 Total 
(Jues ti on #2: 
/\fter beginning to read a book, 
I often: 
detide it is not interesting 
and putit down 13 1 1 31 16 17 88 
find words I don't understand 
and put it down 3 2 4 2 13 13 
am stimulated by ideas and 
read on even though I may not 
understand all the words 11 12 27 28 30 108 
get more excited as I "get 
into" a book 21 23 62 63 37 206 
Question #9: 
I share what I read mostly with: 
parents or other family 
members 10 12 33 29 18 102 
friends 41 28 76 78 73 257 
teachers/librarians l 2 3 1 3 10 
other (indicated as no one) 2 3 16 4 4 29 
Question #17: 
My parents: 
read a lot 23 19 50 56 37 187 
read only occasionally 12 16 30 17 26 160 
read only magazines and . news~ 
papers 9 7 25 20 14 35 
read widely and discuss what 
they read with me 3 7 18 9 7 44 
never read at all 1 1 3 5 
Question #16: 
I spend approximately hours 
each week reading a book: 
0 hours 6 8 11 8 8 41 
1 hour 5 8 15 18 15 61 
3 hours . 20 12 46 31 29 215 
6 hours 7 12 27 20 18 104 
10 hours 3 1 9 8 6 27 
more than 10 hours 8 4 12 6 43 
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.?tory Choice 
The story element of a book can capture a reader of any age. The 
relationships between the personalities of the book, the narrative that 
permeates the descriptive segments, and the thematic ideas and concepts 
can all be woven into the plot. It takes a very mature reader to under-
. stand exactly what the author is trying to portray. It is overwhelmingly 
t hrough the plots that we are caught up and when it is weak, interest 
usually is weak also. 
The third question asked the teenagers to i den ti fy the part of. a 
book they enjoyed the most. Approximately one-half of the students 
:-; t ated that the plot was the most fascinating part for them. The second 
·1 t ern ' that caught one-fourth of the respondents was the cha racteri za ti ons 
po rtraye.d within the book. Closely behind these two items was the 
learning of new information or concepts. One-third of th~ students from 
one school noted characterizations as being the most interesting part · 
· wh i 1 e only 24 students sugge? ted that the use of words as in poetry was 
the part of a book they enjoyed the most. 
Another question on the plot and characterizations within a book 
asked what type of portrayed relationships were their favorites. This 
was one of the most divided questions on the survey. Three schools chose 
friendships as the most important relational story line. Closely behind 
was the concept of courtsh.ip. These two obviously cannot be separated 
completely. I listed them separately to determine where the students 
are in developing a sense of community and family. Were they still 
considering all relationships as friendships or were they able to identify 
the difference of courtship? 
Almost one-half of the students chose friendships while 157 
respondents listed courtships as their preference in story outlines. 
Less than one-quarter chose the plot of families as singificant. 
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An interesting contrast was the man/animal choice. Only eighty 
teenagers checked this type of relational story line even though two of 
James Herriot 1s books All Creatures Great and Small and All Things Bright 
and Beautiful were on the list of top books. Perhaps the students see 
beyond the plot line of veterinary medicine and the man/animal relation-
~~ hip, to the real point of Mr. Herriot's concern, the care and concern 
For one another and how one best meets the needs of those surrounding 
hi m. 
- One of the biggest 11 selling 11 points for the role of adolescent 
1·i terature is the feeling that the story must be relevant and written 
vd th the young reader in mind. A question was inserted in the survey to 
dH termine whether these students felt this to be necessary. The question 
as ked the teenager whether he preferred stories relevant to him or 
s tories taken from other times and places. 
Of all the questions on the survey, this seemed the most con-
fusing to the students. Once the word, relevant, was defined, most of 
the students appeared to understand the question but only 375 out of 411 
answered the question. I avoided using specific titles in going over 
the survey with the teenagers in order to make their book listings as 
valid as possible. It was difficult to explain the question without 
some illustrative references. Only seven votes separated the two answers. 
Less than twenty percent of their top twenty-five books involved teenagers 
at all. 
Their choices indicate their ability to get into a book written 
; n fantasy a century ago, or a prob 1 em that is not their own, and thor-
~ ) ugh ly participate in the experience. This could be an evidence of 
'J•J turity. 
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Another item dealing with the adolescent and his involvement and 
~hoice of story was inserted to discover whether he is able to translate 
the words and solutions from these stories to his life. The seventh 
~ ·io estion was written to discover this factor. "How do books assist 
t0enagers in their persona 1 1 i ves ? 11 
The largest school in the group of schools and the smallest 
school both chose the concept of understanding and helping their friends 
~ s the result of their adolescent literature perusal. The other three 
schools and a total percentage of less than twenty-five percent of the 
students selected the first answer to the inquiry--the ability to solve 
my own problems. The last option of growing in reading ability and 
interest was the least selected item. Undoubtedly this is very much an 
unconscious reaction which only the most perceptive student might pick 
up. Approximately one-quarter of the students stated that books on 
teenage problems had helped them avoid unhappy e~periences. The authors 
of adolescent literature would want a higher percentage. Their goals 
clearly are to assist the growing teenager in adjustment and ability to 
understand and solve problems even before they arise. 
The ability to see ourselves in the characterizations within a 
book is a lifetime gift in reading. The good readers who differentiate 
and translate these plots into ones their friends have experienced or 
ones of their own will soon learn to rely more and more on reading as a 
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source of inspiration and encouragement as well as enlightenment into 
their own experience. 
TABLE 4 - TOTAL STUDENT POLL ON STORY CHOICE 
Question #3: 
The most interesting part of a 
book is: 
the plot 
the characterizations 
the vocabulary/how words are 
used such as in poetry 
the thematic ideas 
the learning of new infer-
mation or concepts 
Question #10: 
I prefer stories of relation-
ships between: 
families 
brother/sister 
friendships 
man/animal 
ethnic-social cultures 
courtships 
Question #8: 
I prefer stories that are rele-
vant to me and my experience 
instead of stories of other 
times and places: 
Yes 
No 
~uestion #7: 
eading books about teenage 
problems and experiences has 
helped me: 
solve my own problems 
understand and help my friends 
understand authorities, in-
eluding parents 
avoid unhappy experiences 
learn to read better and want 
to read more 
#1 
24 
7 
3 
1 
16 
10 
1 
18 
9 
6 
23 
25 
23 
19 
22 
9 
9 
4 
#2 
24 
7 
2 
2 
13. 
5 
2 
18 
6 
8 
17 
21 
19 
16 
10 
11 
9 
5 
S C H 0 0 L S 
#3 
59 
34 
8 
11 
26 
22 
4 
51 
22 
12 
42 
58 
50 
19 
31 
17 
28 
21 
#4 
45 
29 
9 
3 
24 
22 
8 
44 
27 
2 
51 
51 
48 
35 
21 
21 
28 
21 
#5 
41 
23 
2 
8 
17 
20 
21 
52 
16 
17 
24 
36 
44 
26 
20 
18 
19 
12 
Total 
193 
100 
24 
35 
96 
79 
21 
193 
80 
45 
157 
191 
184 
115 
96 
76 
93 
63 
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Author Knowledge and Influence 
It was intended not only to obtain the titles of 'books that 
juniors and seniors read by this survey, but also to learn how wide their 
knowledge is about authors, especially those who are presently writing in 
the field of adolescent literature. It is said that the primary age 
children read only for the story and rarely remember the title or author; 
high school age students read mostly by title, remembering the author 
' 
only occasionally; college age learners read by author, choosing books 
that may not have any personal interest to them but those written by an 
author in which they are interested; graduate school students combine all 
these and often know the name of the publisher! 
Twenty authors were listed by last name only with the exception 
of three which were common and to be readily identifiable, were listed 
with initials. The survey asked the examinees to place a check by the 
name of each author they had read in one part of the question and then 
the same 1 is t was repeated, asking the res pond en t to p 1 ace an "x 11 by 
each author they had heard about. The list of authors follows with a 
reference to a book or books for which the author is most familiar. 
Zindel, Paul 
Carmi er, Robert 
Lewis, C. S. 
Tolkien, J. R. R. 
Hi n ton , S • E . 
Kerr, M. E. 
Blume, Judy 
Salinger, J. D. 
The Pigman, My Darling, My Hamburger 
The Chocolate War, I am the Cheese 
The Narnia Series, The Screwtape Letters 
The Hobbit, The Trilogy Series 
The Outsider, That was Then; This is Now 
If I Loved You, Am I Trapped Forever? 
Is That You, Miss Blue 
Forever, Are You There God, It's Me, 
Margaret 
Catcher in the Rxe 
Cooper, Susan 
Odell, Scott 
Bradbury, Ray 
Twain, Mark 
Hemingway, Ernest 
Potok, Chaim 
Craven, Margaret 
Richter, Conrad 
Herriot, James 
White, E. B. 
Paterson, Katherine 
Burroughs, Edgar Rice 
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· The Grey King, Si 1 ver on the Tree 
Island of the Blue Dolphins, Sing Down 
the Moon 
The Martian Chronicles, The Halloween 
Tree 
The Adventures of Huckleberry Finn, 
Tom Sawyer 
The Old Man and the Sea, For Whom the 
· Bell Tolls 
The Promise, The Chosen, ·The Beginning 
I Heard the Owl Call My Name 
The Light in the Forest 
All Creatures Bright and Beautiful, All 
Creatures Great and Small 
Stuart Little, Charlotte's Web 
The Master Puppeteer, Bridge to Terabithia 
A Princess of Mars, The Gods of Mars 
The most read author throughout all five schools is Mark Twain. 
His book, The Adventures of Huckleberry Finn, is the ninth book on the 
list of twenty-five top favorites. A majority of the students stated 
that they had read some of his books or had heard of him. Although his 
books are in the classic category, ·they do not spea_k of "relevant" issues 
to the urbanized teenager of today. It is interesting that so many of 
these teenagers still read and enjoy his works. 
Ernest Hemingway was the next biggest winner with almost three-
hundred teenagers stating that they had read him or heard about him. His 
book, The Old Man and The Sea was #23 on their favorites list. 
C. S. Lewis, whose series in fantasy in the land of Narnia, was 
another familiar author of these readers, with over half acknowledging 
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they had read one of his books or had heard about him. The author whose 
book was the #1 on their favorites list was fourth when isolated by his 
name only. Tolkien is known to approximately two-hundred students. 
E. B. White was the fifth favorite author on the list with a substan-
tially lower percentage of students who have either read some of his work 
or heard about him. 
Susan Cooper was well known in one school with forty-three 
participants stating that they had heard of and read her books. The only 
other author of significance to the teenagers on this list was James 
Herriot, who understandably had two books on the list of favorites. Al-
most one-third of the respondents acknowledged knowing about him and his 
books. 
Missing on this list of favorites are those who appear on the list 
of best books currently written in the field of adolescent literature. 
The students appear to be reaching back to authors who are well known out-
side of the field. It would be interesting to know where all of these 
influences are coming from, but it is apparent that they are not being 
introduced to the current authors in the field designed for their level 
of interests. 
Following the list of authors, a question was included in the 
survey to determine how much influence a writer has on the student and 
how much they follow through to other works by the same author. Over half 
of the students stated that they look for other books by the same author. 
Forty-six students surveyed did not answer this question. 
As the lists of books were collated, most of them were listed by 
title. As the survey was administered, several teenagers asked if I 
would give them the name of an author. It became evident that they do not 
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read necessarily by author with any consistency as yet, although over 
one-half did indicate that they look for other books by the same author 
';·'/hen they have an opportunity to do so. Missing also is an interest in 
t he author's background as shown by the same number of students checking 
this item. Only twenty-one indicated that they ever look for information 
on the writer. 
It would be interesting to know what books were being circulated 
and recommended by their teachers at the present time. Only one class 
;_1t one school seemed "into"- what an author was _ trying to portray and why. 
Most students at this age seem content to enjoy a book with 1 i ttl e 
·interest in the author or other works which may have been published by 
t his individual. A table showing the total student poll on author know-
1 edge a·nd influence fa 11 ows on the next page. 
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TABLE 5 - TOTAL STUDENT POLL ON AUTHOR KNOWLEDGE AND INFLUENCE 
.. . 
.. 
S C H 0 0 L S 
#1 #2 #3 #4 #5 Total 
Question #19: 
!~~·uthors you have read: 
Zindel 4 0 6 3 0 14 
Conni er l . 0 1 0 3 5 
Lewis, C. S. 23 9 38 32 11 133 
Tolkien 21 9 30 28 25 122 
Hinton 3 2 2 2 0 11 
Kerr 1 l 6 8 5 22 
Blume 4 2 8 2 8 26 
Salinger 1 0 4 2 l 12 
Cooper 6 6 24 7 9 54 
Odel 1 2 1 6 6 3 18 
Bradbury 4 5 20 11 13 63 
Twain 26 28 60 75 42 254 
Hemingway 20 18 35 53 16 151 
Potok 0 2 7 3 0 12 
Craven 1 0 4 0 1 6 
Richter 0 0 3 4 1 9 
Herriot 12 4 20 23 6 72 
White, E. B. 8 13 19 13 l 1 74 
Paterson, Katherine 2 2 4 5 1 14 
Burroughs 6 3 9 8 7 35 
Authors you have heard about: 
Zindel 4 0 4 2 3 13 
Cormier 6 2 6 4 3 21 
Lewis, C. s. 16 11 21 32 12 72 
Tolkien 1 l 9 20 24 4 68 Hinton 7 0 5 4 2 18 
Kerr 8 4 9 6 3 30 
Blume 7 2 6 6 2 23 
Salinger 6 5 7 4 1 23 
Cooper 8 13 19 18 8 66 
Odel 1 8 4 16 16 11 55 
Bradbury 5 5 12 12 14 48 
Twain 22 14 24 16 10 86 
Hemingway 24 19 35 26 26 130 
Potok 1 1 2 4 2 10 Craven 2 0 9 8 2 21 Richter 2 1 2 4 2 11 Herriot 4 2 10 20 9 45 White, E. B. 4 15 17 8 5 49 Paterson, Katherine 5 0 3 4 0 12 Burroughs 6 7 16 15 10 54 
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Table 5 - continued 
S C H 0 0 L S 
#1 #2 #3 #4 #5 Total 
Question #20: 
When I have read one book by an 
author, I often: 
look for other books by the 
same author 32 25 56 73 51 237 
assume that any other books 
would be similar 10 13 37 23 24 107 
look up information on the 
author to understand the 
book better 5 2 9 1 4 21 
Categories of Subject Material 
In previous questions on the survey, students responded that they 
v1ere prima ri 1 y interested in the topic of a book. They chose their own 
books, often at the suggestion of a friend or family member, mainly be-
cause it discussed a topic in which they were interested. Glancing at 
the jacket cover description, looking for true-to-life revelations on 
' 
motifs that are relevant to their interests even if not written in a 
current vein, they read and often become enthusiastic about the book and 
author. In trying to tie down the topics in which they were most inter-
ested, sixteen current themes were listed--many of which are found at the 
top of lists published in adolescent literature texts within the last two 
or three years. Table six gives this breakdown on how the teenagers 
responded. 
The topic chosen by all five schools as the most read was friend-
ship~. This ties in with answers to a question on relational choices 
within a story of plot. Over one-half of the respondents selected this 
category. Within the human framework of relationships, two schools listed 
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family relationships high on their lists of favorite themes. 
The second most read category was listed as science fiction. 
This is verified by examining the list of twenty-five top books. The 
emphasis on space exploration through the media and the world events 
which have depicted man on the moon have given this generation wings to 
think, explore, and read into this area. The movie industry, with its 
emphasis on space, has also led many students to read not only the books 
behind the movies, but also books that go farther into the world of ex-
ploration and conquest. 
The third most popular category shows directly that the survey 
was conducted in parochial schools where the religious importance is 
great. Over one-fourth selected as one of their most read categories the 
theme of religious and spiritual literature. In one of the smaller 
schools, perhaps where -a more conservative viewpoint is expressed, over a 
third of the students chose this category. A significant number of 
religious books were listed in the favorites although none of them re-
, 
ceived enough responses to be among the top twenty-five. A possible dif-
ferentiation might have been made here as the students were asked to list 
only those books that were recreational reading. Perhaps they considered 
religious books to be more inspirational and not a strictly recreational 
type of reading. 
The fourth most popular category was on sexuality. The book, !!!!.l. 
Am I Afraid to Tell You Who I Am? by John Powell, chosen among the twenty-
five favorites, coincides with this popular theme among teenagers. When 
the self is becoming known and enhanced by participation within groups, it 
is increasingly helpful to read of others who have searched for their own 
identity. Over 100 teenagers listed this category as significant to them 
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in their reading. In one school, over one-third marked this category. 
The fifth most popular category was war and prejudice. Perhaps 
fed by the many revelations and concepts coming out of the turbulent 
period of the sixties, these teenagers of the seventies are still inter-
ested in the conflicts which permeate society. The appearance of Roots 
in book form and on television led many of these students to a thoughtful 
·interpretation of their own prejudices and where they stand with regard to 
t heir fel 1 ow human beings. For some this experience was a ma tu ring one 
\1ihile for others, it became an opportunity to express some of the hostil-
ity that has been deep in their unexposed selfhood. One-third of the 
adolescents in the school with the highest inter-racial mixture showed the 
highest percentage of students choosing this category. 
Teenagers from the largest school surveyed also suggested that 
"how to do" books were popular. Books dealing with maturation and 
identity were selected by over one-fourth of the students polled. 
Although divorce is an issue in many of the homes from which these 
students come, only 29 of the 411 students suggested this as a category of 
interest. The classification least chosen was child abuse. · Perhaps this 
is .a healthy sign. If these students had been exposed to the terror of 
abuse, either their own or someone whom they knew, they would have added 
this to their interest grouping in curiosity. A table showing the total 
student poll on categories of subject material follows on the next page. 
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TABLE 6 - TOTAL STUDENT POLL ON CATEGORIES OF SUBJECT MATERIAL 
--· 
S C H 0 0 L S 
#1 #2 #3 #4 #5 Total 
Question #6: 
r· 1ve categories I read are: 
ethnic/prejudice 7 3 15 12 8 45 
war/prejudice 13 12 34 27 24 110 
.mental/physical disorders l l 6 20 20 1 l 68 
drugs 1 1 12 27 24 13 87 
sexua 1 i ty 12 11 28 37 27 115 
death 8 8 15 16 15 62 
missionary exploits 9 5 21 17 10 62 
"how to do" 10 17 35 24 20 106 
science fiction 15 16 48 31 32 142 
child abuse 2 3 10 7 1 23 
feminist 5 2 9 5 3 24 
divorce/remarriage 5 4 9 8 3 29 
friendships 33 20 68 57 29 207 
family relationships 21 10 31 24 15 101 
maturation/identity 13 10 32 16 13 84 
religious/Biblical/spiritual 21 17 28 41 20 127 
Reference/Library Habits 
Three questions were included in the instrument to determine how 
these adolescents in the last two years in high school were using the 
facilities available to them in libraries and whether they were exploring 
the reference resources to learn more about their world and the books 
they were reading. 
Most school libraries are rather meager due to lack of funds. 
Often the lack of personnel trained in library techniques, the knowledge 
of books and the joy of presenting them to the student leaves the atmos-
phere of a library almost void of the excitement that can be generated 
through its resources. Thus public libraries were also included although 
it is difficult for most students to make use of these assets due to their 
busy schedules and other logistical factors. 
The question dealing with reference materials showed that over 
half of the students indicated they do use their dictionaries and ency-
clopedias, almost evenly divided throughout all the schools. Overall 
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only 65 examinees responded that they use the indexes for primary sources. 
l\ disturbing note is that 73 students indicated they never use any of 
these reference materials. As the survey was taken, I did indicate some 
of the sources that were available to them through their school libraries. 
Without exception, the students seemed uninterested and skeptical. 
This same attitude came through as they answered a question about 
t heir library habits. The percentages were almost evenly divided between 
t he library being the source for their books and their own purchasing 
power through the local book stores. Less than half indicated that they 
rely on the library while over one-hundred-fifty teenagers stated that 
they preferred to purchase their own books. Seventy-seven students chose 
the option of friends as their source for reading materials while eighty 
suggested that their home library and their parents had a selection of 
\ books from which they could choose. As would be expected, the more afflu-
ent the school, the more the students go to their private resources for 
the books they choose to read. Perhaps this is not the fault of the 
library, but more the nature of the student who has the money to purchase 
and thus make his reading tastes his own. 
How much use they make of their library facilities was explored 
in question #15. Astoundingly with the above statistics, over one-half 
indicated they do not frequent any library with any regularity. Less than 
one-fourth stated they spend time in the school library and a few more 
said they often use the public library. It appeared that the larger the 
school, the larger this trend grew, verifying that the libraries do not 
seem to be meeting the needs of over half the students in making avail-
able to them the books of their choice. 
TABLE 7 - TOTAL STUDENT POLL ON REFERENCE/LIBRARY HABITS 
S C H 0 0 L S 
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#1 #2 #3 . #4 #5 Total 
Question #13: 
1 use reference books such as: 
dictionary 
encyclopedias 
indexes 
none 
_Question #14: 
I obtain the books I read 
mostly from: 
library 
friends 
book stores {purchases) 
home library/parents 
Question #15: 
I go regu 1 a r 1 y to the 
schoo 1 library 
public library 
neither 
Purpose for Reading 
32 
36 
1 1 
6 
23 
1 1 
14 
9 
13 
16 
25 
33 
27 
6 
9 
20 
6 
26 
5 
7 
12 
29 
63 59 
65 55 
20 10 
18 24 
54 36 
22 23 
42 39 
28 20 
21 19 
38 ' 23 
65 66 
47 
47 
20 
16 
39 
15 
34 
18 
27 
29 
36 
234 
230 
65 
73 
172 
77 
155 
80 
87 
118 
226 
The final question on the instrument was written to help the stu-
dent focus on the real rationale for reading. In previous questions, they 
gave information as to their choices in subject matter and authors as well 
as favorite books and themes that captured their imagination. The last 
item was composed to give them a chance to make a general statement of why 
they read. 
Since the questionnaire was administered with the stress on their 
recreational reading habits, it is not surprising that well over one-half 
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of the students stated that they read 11 for enjoyment and relaxation." 
The stress cif meeting deadlines and completing assignments makes the 
option of reading to learn and become informed less attractive. It is 
·interesting to note that approximately one-fourth of the .students did 
choose this option, wanting their reading to be about topics that can en-
hance their knowledge and inform them concerning subject matter or items 
1)f their own interest. 
Only thirty-seven students chose the option of reading for under-
standing of one's self and the relationship which surrounds him. The 
numbers from the five schools are all about the same, indicating that in 
the smaller schools, perhaps there is a greater concern for this type of 
reading matter. The book on the list by John Powell, entitled Why Am I 
Afraid to Let You Know Who I Am? may be~ question in the minds of these 
young adolescents. The fear to openly learn may lead them away from such 
revealing books at this stage in their growth. 
TABLE 8 - TOTAL STUDENT POLL ON PURPOSE FOR READING 
S C H 0 0 L S 
#1 #2 #3 #4 #5 Total 
Question #22: 
All-in-all, I read to: 
learn and to be informed 17 15 40 26 23 121 
for enjoyment and relaxation 26 27 76 72 57 258 
understand myself/others and 
our relationships 5 7 7 9 9 37 
CHAPTER V 
ANALYSIS OF THE MOST FREQUENTLY LISTED BOOKS AND MAGAZINES 
Any graduate student who undertakes a research project which 
includes in the instrument a category asking for book titles will probably 
be amazed at the diversity of books read and enjoyed by all ages. It 
appears that there are almost as many books as there are people. The 
survey administered to the junior and senior students in the five schools 
asked each participant to list six books they had read and enjoyed. Over 
one-half of the students suggested only three books or less. As the 
teenagers were writing their choices down, I noted many puzzled looks on 
their faces. One student asked me if she could go to the library to get 
the exact titles of the books she had read. The ability to recall on-the-
spot seemed difficult at first. Perhaps if time and space allowed, more 
of the students could have remembered exact titles and authors of addi-
tional books which they had read. The following ta~le shows the total 
number of books listed by the two groups examined. 
TABLE 9 - TOTAL NUMBER OF BOOKS LISTED 
School Juniors Seniors TOTAL 
#1 153 167 320 
#2 39 52 91 
#3 88 67 155 
#4 122 180 302 
#5 92 131 223 
TOTAL 494 597 1091 
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A total of 717 books were listed by the four-hundred eleven stu-
dents surveyed. Three-hundred seventy-four were listed more than once 
bringing the total listings to 1,091. The junior students wrote down a 
total of four-hundred ninety-four book titles. The seniors listed twenty 
percent more totaling five-hundred ninety-seven books. This may reflect 
t he additional exposure to literature that comes during the final year on 
the high school level as well as the confidence in sharing their book 
choices once they reach the pinacle on this level of education. 
The diversity of titles, as well as the mere total of books 
i ncluded, indicate tha~ no one book really could be pointed to as the 
group's favorite. The list of the top twenty-five books chosen show some 
t rends. The following is a list of the twenty-five books which received 
the most listings by the students polled. These books are also recorded 
in Appendix D with a short description of the content of the book. 
1. Tolkien, J.R.R. 
2. Benchley, Peter 
3. Tolkien, J.R.R. 
4. Lucas, George 
5. Lewis , C • S • 
6. Herriot, James 
7. Ont/ell, George 
8. Searls, Hank 
9. Twain, Mark 
1 o. Va lens, E.G. 
11. Herriot, James 
12. Schreiber, Flora Rheta 
The Hobbit 
Jaws 
The Lord of the Rings (the series 
of three books) 
Star Wars 
The Chronicles of Narnia (the 
series of six books) 
All Creatures Great and Small 
Animal Farm 
Jaws 2 
The Adventures of Huckleberry Finn 
The Other Side of the Mountain 
All Things Bright and Beautiful 
Sybil 
13 .. Blume, Judy 
14. Eareckson, Joni 
15. McCullough, Colleen 
16. Sayers, Ga 1 e 
17. Haley, Alex 
18. London, Jack 
19. Paton, Alan 
20. Bugliosi, Vincent 
21 . Jacobs, Jim and 
Casey, Warren 
22. Gilbreth, Frank G. 
23. Hemingway, Ernest 
24 .. Potok, Chaim 
25. Powell, John 
Forever 
Joni 
The Thorn Birds 
I am Third 
Roots 
The Call Of the Wild 
Cry the Beloved Country 
Helter Skelter 
Grease 
Cheaper by the Dozen 
The Old Man and the Sea 
The Promise 
Why Am I Afraid to Tell You Who I 
Am? 
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One of the most popular themes of literature in general is the 
concept of a search. The essential loneliness of humanity begins with the 
young adolescent. The teenagers are continually bombarded with infonnation 
about the world--radio, television, movies, magazines, and books. The 
media, in all forms, keeps in vivid living color the problems and the joys 
surrounding every important figure. Within a few short weeks after a 
major tragedy, books appear giving a descriptive account of the most 
minute details surrounding the tragedy and the lives involved in the event. 
A search for the reasons behind actions prompts the writer to go far be-
yond the truth of facts to the truth of fiction. Teenagers have the 
ability to imagine and can identify with situations they might never face 
in their own live·s.. Patrick Merla, writing in the Saturday Review stated: 
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A sociologist friend has suggested to me that young people have 
basically romantic natures and want to know what's in store for 
them--good or bad. Librarians and editors have stated that 
today's young people are more sophisticated than yoting people 
were ten years ago. Another friend, who is studying to become a 
school administrator, has pointed out that America's educational 
system is a desert for most young people and the new books may 
constitute a meaningful oasis for them--materials from which they 
can learn in their own fashion.l · . 
Of the top ten books selected, five of them would rank in the 
fantasy or science fiction category. There is a feeling of escapism in 
t his trend. In the first ten months after the Lord of the Rings trilogy 
was published in paperback, 250,000 copies were sold. Thirty printings 
were recorded through 1972 for this popular series. Tolkien, although 
hesitant at first to record the wanderings and searchings of his mind, 
v~rote in his essay 11 0n Fairy Stories , 11 that his creation of a secondary 
world produced through ''enchantment" a 11 owed that "both designer and spec-
tator can enter, to the satisfaction of their senses while they are in-
side.112 
In Tolkien's work, there is also a search for the black-and-white 
of good-and-bad. It is very clear that Bilbo, the hobbit, accepting the 
key from Gandalf, begins an adventure which entices both young and old. 
The heroic quest which follows defines the good and the evil. The magic of 
the trip with vivid descriptions surrounding each encounter follows the 
search to restore peace and tranquility. The 11 bad guys" are described so 
that no one would doubt their evil intentions. The archetypal life-giving 
quality of this magic makes real the search of each young mind. Teenagers 
know about the world and the insidious forces which pervade every branch 
of life. Choosing two series of books with clear adventures in a search 
for the good of life among their top ten selections reflects their recog-
nition of the need to pierce the externals of their lives and find a way 
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to cope with the hypocrisy of the age. 
The sea is a perennial literary focal point in man's attempt for 
immortality. Jaws, chosen by the students, is a novel showing the 
viciousness of the great shark, focusing on the man-versus-animal theme. 
The second shark story, Jaws 2, published within one year was much more 
contrived. Undoubtedly the success of the book was influenced greatly 
by the introduction of the film, using the mechanical shark to produce 
more sensational effects. 
The truly out-landish conceptualizations of these adventures have 
no real enduring qualities. The limitless vistas of human absurdity and 
natural disaster led one girl to comment after reading Jaws, 11 people will 
read anything." Stephen Gosnell who teaches art at the University of 
Missouri states, "It is my profound conviction that those who are capable 
of appreciating quality in literature learn it primarily from an initial 
extended irrunersion in swill. . . . This seems to suggest to me that want, 
rather than surfeit, is the best goad to childhood literary exploration. 113 
The young like amazing statistics, monsters, the subversion of authority, 
brute strength and perverse nonsense. Perhaps it is the only way they can 
deal with all the tense moments which surround the world news each night. 
11 The prob 1 em of trash is perenni a 1 , and pa rents have perennially found it 
vexing. . . . We forget the trash we read ..• partly because it's not 
worth remembering, but partly, too, because we fear that our children will 
never read anything else but trash. 11 4 Suspense and adventure remain the 
top themes in the choices of books by the young. Six of the ten books 
listed by the most students fit into this description. 
Animal stories offer also an escape and enlightenment which is not 
threatening. The young veterinarian in Britain won the hearts of both 
' 
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young and old with his true stories, not at all lacking in adventure or 
allusion. The teenager's appetite for any story that can give him assur-
ance of his own power and the worth of life is found in every vignette of 
All Creatures Great and Small. Animal Farm, described as a fable of 
truth, uses in fiction the animals showing strength and power. Perhaps 
the 11 under-dog 11 or "adolescent" pushes his way into these books, hoping 
that he, too, can win his solitary victory. 
The classic from the annals of Mark Twain joins the other books 
with an aggressive venturesome plot. The story follows the rich history 
of early America and although written in an unfamiliar dialect, it remains 
a chosen favorite on the list of books for recreational reading. 
The kind of reading that allows the reader to 11 live through the 
lives of others" is undoubtedly the element that put Valens' The Other 
Side of the Mountain among the top ten books. The dream of every adoles-
cent is to become the 11 best 11 of their own--to be the top in whatever 
category they envision as their favorite. Young Jill Kinmont met life 
head-on in a skiing accident. The reader can only pursue further the pages 
of this inspiring book to learn that life is not controllable. Experi-
ences come that were not "part of the plan. 11 Ms. Schwartz' definitive 
qualifications for good adolescent literature are shown through Jill's 
life and the reader can be assured that he is not the only one to suffer; 
that striving to continue--to overcome is a process of life. The honesty 
of this story reaches a climax when Jill informs a prospective employer, 
11 You have no idea what I am capable of. 11 5 Every growing adolescent speaks 
these lines to parent, teacher, and friend. 
The curiosity of childhood is often stifled by the time the young 
reader enters adolescence.· Answers which are predictable surround each 
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situation. These top ten books do not contain the customary answers and 
predictable outcomes. The reader is stunned by the amount of hardship 
encountered as a matter of course--one 1 s own situation is bound to be 
better by comparison. From the simple but courageous adventures of the 
young veterinarian in Britain who found All Creatures Great and Small and 
811 Things Bright and Beautiful, the student moves to the stark reality 
of Sybil, the story of a .woman possessed by sixteen separate personalities. 
The last of the twenty-five most listed books perhaps brings together the 
psychological approach of the search of the teenager. Why Am I Afraid to 
Tell You Who I Am? is a question posed by John Powell and asked by almost 
every individual as time passes. 
Six of the twenty-five books which received the most listings have 
been on the best seller lists during the past year. Others have perhaps 
been on these lists previously. The widespread spectrum represents books 
published over almost an entire century with The Adventures of Huckleberry 
Finn first read in 1884. Jack London's Call of the Wild was first pub-
lished in 1903. The Hobbit was first enjoyed in 1937. These books at 
nearly the "classic" stage have brought young readers enjoyment and endured 
the speculations and reviews of other authors far longer than many of the 
students' parents have lived. "The most successful youth novels ••• 
follow this lead, exploring the very personal problems of the young, with 
the wider world of adults, causes, and conditions as a backdrop. The real 
challenge for the writer ••• is to state some of the external problems 
in a contemporary language. 11 6 Many of the books on the list have a child 
significantly portrayed. Young people identify with those closer to their 
world. "Young people, regardless of reading skills, want to read about 
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t heir fictional contemporaries. They are liable to choose books as they 
choose friends, more as mirrors than windows. 117 
The one book on the list, written especially for adolescents in 
t heir own contemporary world setting is Forever. Judy Blume, the author, 
has sold over seven million copies of her books, written in the first 
person and portraying the significant moments in the growing process. Her 
sense of oneness with the young reader comes from her honesty and her 
ability to be 11where they are. 11 This book portrays the first experiences 
of love. Without making a traditional moral statement, the book raises 
the question of the appropriate expectations involved in intimacy: Its 
poignant message is that life is seldom filled with experiences that are 
11 forever. 11 
John Updike, an author whose books are making the best sellers 
list today states: 11 ! have more faith than ever in fiction. I really 
think it's the only way to say a lot of things. To capture the mermaid 
live, it's the only net we have. 11 
Only nine of the books on the list of twenty~five are true stories. 
Five of the choices, including the two series of books, The Chronicles of 
Narnia and The Lord of the Rings are taken from the world of fantasy. The 
fact that more juvenile novels were not chosen is interesting. A textbook 
author states: 11 The best juvenile novels, like all novels, are the rarities. 
The renegades that allow a little liberating laughter. The ones that raise 
human questions without providing pat solutions and stock scapegoats. 
Those that recognize and salute youth as a part of the continuum of life. 11 8 
The ability to discriminate as one chooses reading matter is necessary 
with the multiplicity of materials available. 
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Twenty-eight religious books were listed by the students as 
favorite reading materials. No one school was dominant in choosing these 
types of books. Two books, Steps to Christ and The Great Controversy, 
both by Ellen G. White, a prominent author in the Seventh-day Adventist 
·church, received four votes. A total of forty-four students listed a 
t~.!ligiously-oriented book as one of their choices. Religion down through 
t he ages has helped to provide answers to the questions of life. One 
rHJthor surrmari zed: 
It seems to me that we are living at a moment in history when 
people are consciously seeking answers to problems of existence, 
not out of idle philosophical speculation, but because it is 
imperative to find them if we are to continue to live ••• 
the current literary trends may be indicative of that search ••• 
children look for facts to help them cope with an abrasive en-
vironment. 9 
The search for one's roots, courage to cope, survival in a hostile 
environment, the problems of racial adjustment--a11 are found abundantly 
in these books. The added emphasis of choosing religious material shows 
a genuine desire by many of the students to seek help for the adjustments 
of adolescence. 
Magazines 
The students were asked to list two magazines they read regularly. 
As their choices were cumulated, it was noted as with the books, that a 
wide diversity of opinions was evident. In Table 10 on page 71 are the 
ten most popular magazines as polled by the teenagers. Of the ten maga-
zines chosen most frequently, only four of them were consistently selected 
by all five schools. Seventeen, Time, Newsweek, and Sports Illustrated 
were among the favorites in all the schools. 
TABLE 10 - TOTAL STUDENT POLL OF MOST 
POPULAR MAGAZINES 
-~~ 
S C H 0 0 L S 
#1 #2 #3 #4 
Seventeen 11 9 34 23 
Time 3 7 18 5 
·~..-
Newsweek 6 4 18 8 
• · 
r_aople 4 11 . 10 
_$Y.Orts Illustrated 3 3 7 9 
Reader's Digest 6 5 7 7 
Teen 4 8 6 
a-. . --
Glamour 2 6 7 
Good Housekeeping 2 3 9 
Skiing 3 4 6 
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#5 TOTAL 
15 92 
22 55 
9 45 
10 35 
11 33 
25 
18 
15 
14 
13 
Other magazines which received at least four votes are listed 
below: 
Co-Ed 
Ski 
Iadies Home Journal 
skateboarder 
Popular Mechanics 
Penthouse 
Car and Driver 
Playboy 
Cosmopolitan 
Mademoiselle 
Hot Rod 
Surfer 
U.S. News and World Report 
Sport 
The world news, again reflecting an interest in the adolescent as 
to his place in society, was represented by the second, third, and fourth 
choices. Magazines typically oriented to the women's world were also at 
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the top of the list and scattered among the favorites. The traditional 
male interest came through with the sports oriented magazines as well as 
the mechanical and car emphasis. Only two magazines, Teen and Seventeen 
are published with the adolescent in mind. 
The more adult magazines on the list were often listed first in a 
~series by a student. The question of whether they should be 11 honest 11 was 
asked when I introduced this question at one school. I suggested that I 
was anxious that they list only those magazines that were read with 
regularity, not just picked up randomly or enjoyed at another's house. 
The curiosity with which students pursue life and the enthusiasm that they 
show for the things denied them because of their age does always seem to 
appear. Perhaps the taboo of certain books and magazines is the best . 
advertisement a publisher could have. 
The reason why choices of certain books and magazines are made was 
pursued through the general questions on the survey. Some of these answers 
can assist in understanding why certain magazines are on the list and 
others are missing. The study has shown that the young reader is greatly 
influenced by the media, by the constant exposure from those wishing to 
11 sell 11 their product, and by the peer pressure which surrounds him. The 
challenge to reach out to this growing audience is being met by those in 
the industry. 
FOOTNOTES, Chapter V 
1 Patrick Mer 1 a, 11 1 What is Rea 1? 1 Asked the Rabbit One Day, 11 
Saturday Review, 4 November 1972, p. 46. 
2 Merla, p. 47. 
3stephen Gosnell, "Leave the. Kid Alone, 11 Esquire, March 1976, 
p. 126. 
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4Helen Plotz, "The Rising Generation of Readers, 11 New York Times 
~agazine, 5 August 1956, p. 44. 
5E. G. Valens, The Other Side of the Mountain (New York: Warner 
Books, Inc., 1975), p. 270. 
6Peck, Young Adult Literature in the Seventies, p. 104. 
7Peck, p. 99. 
8Peck, p. 105. 
9Merla, Saturday Review, p. 49. 
· CHAPTER VI 
SUMMARY, 'FINDINGS, AND RECOMMENDATIONS 
The Denver Post stated three-quarters of the people surveyed in a 
recent poll said they had read all or part of at least one book in the 
past year. One-third admitted to reading one ·book per month. Only one-
quarter indicated they read two or more a month.l This telephone poll of 
over 1500 people would disappoint any teacher of literature. The fact 
that so few individuals in a literate country are lifetime readers is the 
challenge to every teacher. It begins with the first grader who discovers 
how exciting it is to find meaning from strange characters on a page. 
The country's educational system as a result of such polls has 
moved into a 11 Back to Basics 11 emphasis. In so doing, often the teacher 
moves away from the rewarding reading of literature to the pure develop-
ment of skills. Knowing where the kids are 11at 11 must be the starting 
point to coming to a middle position. The basics are important, but when 
one fails to discover the joy of reading and the richness of a plot or 
· line in a book, all is lost, for the learner will hesitate for the rest 
of his life to go to a book for pleasure or information. 
The purpose of this study was three-fold. First, it was hoped a 
knowledge of what books are being read most frequently by students soon 
to complete their secondary education would assist teachers on both the 
secondary and college levels. Respecting the right of the student to 
choose the books he enjoys and then walking with him through the experi-
ences of those books can be rewarding to both student and teacher. 
Secondly, it was intended that the results of the survey could provide 
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clues to the influences which are most significant for the adolescent 
reader. Included in the survey were lists of authors writing for this 
field who should be known to every teenager. Finally, it was hoped that 
results from the survey could provide an impetus for teachers on the 
secondary level to conduct pol1s similar to the instrument developed for 
this project to assist in outlining materials for the students to study, 
taking into consideration the influences for the choices they are already 
making. 
Findings 
In reviewing the information from this survey, a number of find-
ings are evident. These findings are as follows: 
1. Students in general (almost 75%) choose a book by its topic. 
2. They prefer true-to-life stories. 
3. They favor biographical books of historical men and women. 
4. They choose books by scanning information on jacket covers 
rather than skimming the table of contents or scanning beginning or ending 
chapters. 
5. They prefer stories and books on career possibilities and 
adolescent problem solving. They do use books. Reading these books 
about teenage problems helps them to solve their own problems and to 
understand the problems of their friends. 
' 
6. Students questioned spend approximately three-to-six hours 
per week reading recreational books of their choices. 
7. They report that their parents read a book only occasionally. 
8. Over 50 percent of the students indicated that they turn to 
their friends to share their enthusiasm over a book. Only ten students 
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in over four-hundred polled share their joys of reading wi~h teachers and 
librarians. 
9. Students cite an interesting plot as the most involving part 
of a book. But there is no clear choice as to whether these narratives 
depict modern man or ancient cultures. 
10. In choosing authors from among a list of primarily current 
adolescent literature writers, four names topped the list: Mark Twain, 
Ernest Hemingway, C. S. lewis, and J. R. R. Tolkien. They do look for 
other books by authors whose writing they enjoy. 
11. Favorite categories of subject material include: friendships, 
science fiction, religion, sexuality, "how to do, 11 and family relation-
ships. 
12. The students stated that they do use dictionaries, encyclo-
pedias, but few utilize indexes. 
13. The majority of students do not regularly use either the 
school or public library. 
14. The books chosen by the students are adventurous, with the 
/ 
constant quest for survival, for control, for understanding, and for 
peace. 
15. Of the top twenty-five books, six were obviously media in-
spired as in Jaws. Two series of books featuring allegorical fantasies 
authored by Tolkien and Lewis were also prominent. Herriot's works with 
the distinctive element of human love and caring as well as the lifetime 
search in Roots and the classic dog story The Call of the Wild were also 
favorites of these readers. The uniqueness of each individual and the 
importance of tradition is seen in the choices of Chaim Potok's books. 
It could be noted that few books of laughter or a light nature were listed. 
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16. Book choices indicate that adolescents take life seriously 
and choose books that explore the experiences of life, often filled with 
tragedy. 
17. Few authors who write primarily for adolescents were listed. 
Even with the ass is ta nee of the instrument to ana 1 yze the "why" of their 
choices, the reasons seem unclear. One can conclude that these students 
have not been introduced to the wealth of literature that is being written 
especially for their age level and interests. 
Recommendations 
It has been the purpose of this survey to study and understand 
current reading habits in selected Seventh-day Adventist secondary 
schools in the hope of making a positive contribution to that process. 
The following suggestions seem to be a natural outgrowth of the findings. 
1. Teachers need to understand that adolescence is a frightening 
peri ad of 1 i fe. Coming of age often 1 eads young peop 1 e to try various 
roles to discover who they are. A good instructor will help the young 
learner understand that it is normal not to be normal and that the prob-
lems he is experiencing are real and have been encountered by many adults 
and are shared by his peers. Adolescent literature can be a source for 
this process. 
2. Teachers should read and be familiar with adolescent litera-
ture. To be critical of any book without having first read it is not 
respectable. Many of the books in this expanding field are excellent and 
will endure. The usefulness of sharing experiences that are true-to-life 
found in many of the books can be a valuable part of class discussions. 
Adolescence is a time for questions; a time to wonder what life is about. 
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Healthy discussions centered around a characterization in a book, written 
about a subject their own age are powerful. Most of the books are short, 
easy to read, and often fun in that they bring back memories of when we 
were young. Students will know if the teacher has truly read the book. 
Identification on this level also says, 11 ! am with you. 11 
3. Teachers need to respect the students for their choices. 
The best sellers seldom win awards for literary quality. The intenseness 
which is found in the adventures of Jaws fades from view at the end of 
the book and what has transpired in the town is insignificant. The 
choice of these media-inspired books indicates that these teenagers are 
becoming aware of and a part of the world in which they live. Teachers 
need to participate in this transition. Several of the popular choices 
involve stories of violence and struggle. These themes will always be 
popular with teenagers just beginning to experience their own power and 
independence. Being a human being often means doing "what has to be 
done" at that moment. To understand the consequences of good or bad 
actions requires an experiential level that few teachers would want for 
their students. Perhaps a chance to read these encounters will guide the 
adolescent as he pursues his own identity. 11 A recent president of the 
National Council of Teachers of English declared that the literature 
curriculum should be open to books of a great variety of values and 
visions, including those that rub against the grain of society, that 
counter prevailing values as they are either . preached or practiced. 11 2 
4. Teachers should make available the time for discussion of 
what the students are reading. A small group, conducted perhaps only 
once a week, in which each student is allowed to talk about what he is 
reading outside of class assignments with the guidance of both the teacher 
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and the other students of the group can focus on what is meaningful and 
lasting in a book. Television presents a situational viewpoint and when 
it is over, it is over. Rarely can one conjure up the exact words or 
concepts which were portrayed. The intensity of a book, read page-by-
page, has an advantage of providing a much longer thought process. 
5. Teachers need to constantly keep abreast of what each student 
is reading. The richness of a person-to-person conversation over the 
experiences of one of a book's characters can give the perceptive in-
structor insight into what is transpiring in the life of the student. 
Surveys at the beginning of a cl ass, often anonymous, can start the pro-
cess. As the students become aware of the teacher's interest in what 
they are reading, their openness to share will grow. 
Every child should know the world in which he lives as thoroughly 
as it lies in him to know it. This world includes traditional ·lore 
and characters, 11 cl ass i en ta 1 es and 1 ong-enduri ng, if not eterna 1 
verities. It is well to assimilate a great deal of this intellectual 
background. But it is more urgent to learn the present world and the 
world in which he is going to live.3 
6. My last recommendation is for the p~rents who have teenagers. 
Based on the research of a prominent educator, Dr. Constance McCullough, 
parents of pre-school children should begin reading aloud to their young 
ones. Children will soon learn to associate reading with something 
pleasurable.4 
Parents should know what their teenagers are reading; teachers 
should learn what books are being enjoyed by their students. The inten-
sity of a book, page-by-page, providing a much longer thought process has 
an advantage which could be more seriously considered by teachers and 
1 i brari ans. 
FOOTNOTES, Chapter VI 
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SURVEY ON ADOLESCENT LITERATURE - Books, Preferences, and Evaluation 
Age: 15 16 17 
--
18 
Sex: Male Fema 1 e 
-- --
Year in High School: Junior Senior 
--
This survey is being taken in strict confidence to help assist your 
teachers on both the high school and college level in their choices of 
literature and books for you to study and enjoy as well as the books you 
might be introduced to for your own recreational reading. No part of your 
answers wi~l be known to either individual teachers and/or administrative 
personnel of your school. They will receive an overall report on the 
questions which you answer as well as student evaluations from other high 
schools. It will be their choice to share these general responses with 
you if they wish. 
Please be honest and careful in your answers. 
Six books which I have read recently are: 
1 • Author 
2. 
3. 
4. 
5. 
6. 
-------
Please give each book listed above an evaluation, rating them on a 
scale of 1 - 6, giving your favorite choice #1. 
Book #1 
Book #2 
Book #3 --
Book #4 
Book #5 --
Book #6 
The following questions pertain to your reading habits as a whole, includ-
ing the books listed above as well as others you have read. 
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1. I choose to read books because: 
of a particular topic of a book 
--of parents• suggestions 
--of a friend's suggestion 
--of an advertisement I see about a book 
of the suggestion of a librarian 
--
__ of the suggestion of a teacher and/or class discussion 
__ fi 1 ms are produced on or about a book. 
2. After beginning to read a book, I often: (choose one) 
__ decide it is not interesting and put it down. 
__ find words I don't understand and put it down. 
__ am stimulated by ideas and read on even though I may 
not understand all the words. 
__ g. et more excited as I 11 get into" a book~ 
3. The most interesting part of a book is: (choose one) 
__ the plot 
the characterizations 
--the vocabulary/how words are used (such as in· poetry) 
the thematic ideas 
--
__ the learning of new .information or concepts 
4. When I am choosing a book to read, I am influenced the most by: 
(choose one) 
the title 
--the pictures (cover included) 
the enthusiasm from someone else who has read it 
--
__ my own particular interest in the topic discussed in 
the book 
the table of contents 
--
__ the author/previous books I have read. 
5. I find it useful when I see a book to: 
scan the table of contents to see whether I want to 
--read it. 
ask a parent, teacher, or friend about the book 
--look at the jacket cover to find what kind of story 
--it is · 
read the first chapter to see if it is interesting 
--leaf through the entire book, especially the end to 
--see if I want to read it. 
6. Five categories I read are: 
ethnic/prejudice 
--war/prejudice 
--mental/physical handicaps 
--drugs 
sexua 1 i ty 
--death 
missionary exploits 
--II how to do" 
--
science fiction 
--chi 1 d abuse 
feminist 
--divorce/remarriage 
--friendships 
--family relationships 
--
__ maturati on/identity 
religious/Biblical/ 
--spi ri tua 1 
7. Reading books about teenage problems and experiences has helped me: 
solve my own problems 
--
__ understand and help my friends 
understand authorities, including parents 
--
__ avoid unhappy experiences 
learn to read better and want to read more. 
--
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8. I prefer stories that are relevant to me and my experience instead of 
stories of other times and places: 
no _ _.,i;yes 
9. I share what I read mostly with: (choose one) 
--
_ ___,parents or other family members 
friends 
--teachers/librarians 
--other 
-- ~~---------------------
10. I prefer stories of rel a ti ans hips between: 
families 
--brother/sister 
--
__ friendships 
man/animal 
--ethnic/social cultures 
--
__ courtship 
11. I prefer books with stories which are: 
true- to-1 if e 
--science fiction 
--
__ fanciful, imaginery 
other 
-- --------
12. When reading historical books, I prefer: 
__ religious 
_ _....psycho 1 ogi ca 1 
informational 
--
__ biographies of great men or women 
war stories 
--
__ broad perspectives of certain peri eds of time 
__ thematic perspectives, such as the music or art of a 
period. 
13. I use reference books such as: 
__ dictionary 
__ encyclopedias 
indexes 
--none 
--
14. I obtain the books I read mostly from: (choose one) 
__ library 
friends 
--
__ book stores (purchases) 
__ home 1 i brary /parents 
other 
-- ~--------~----
15. I go regularly to the: 
__ schoo 1 1 ibrary 
_ ___,pub 1 i c 1 i brary 
neither -~ 
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16. I spend approximately hours each week reading a book: 
0 ---- 6 
17. My parents: 
--, 10 
3 more than 10 
--
(choose one) 
read alot 
--
__ read only occasionally 
read only magazines and newspapers 
--
__ read widely and discuss what they read with me 
never read at all 
--
18. Magazines I read regularly include: 
19. Pl ace a check ( v') by an author you have read and an ( x) by an author 
you have heard about. Leave the others blank. 
Zindel 
--Conni er 
Bradbury 
--...., Twain 
--. Lewis, C.S. 
--Toklien 
--Hemingway 
--Patak 
--Hinton --Craven 
--. Kerr --. Richter 
--Blume --. Herriot 
--Salinger 
--Cooper 
--Odell 
--White, E. 8. 
---Paterson, Katherine 
--
__ Burroughs 
20. When I have read one book by an author, I often: (choose one) 
--
look for other books by the same author 
__ assume that any other books would be similar 
look up information on the author to understand the . 
_ ___,book better 
21. I would like more information from teachers on books that primarily 
deal with: 
__ problem solving, oriented to my age level 
__ family relationships, including adjusting to divorce, 
remarriage 
career possibilities ~ 
--social and political changes in the world 
--
__ identification/my own psychological identity/who am I? 
other 
--
22. All-in-all, I read to: (choose one) 
learn and to be infonned 
--for enjoyment and relaxation 
--
_____ understand myself /others and our relationships 
APPENDIX B 
CUMULATIVE SCHOOLS 
Juniors: M 106 F 87 · Total 193 
Seniors: M 102 F 116 Total 218 
Total Male---208 
Female--203 
1. I choose to read books because: 
* of a particular topic of a book 
of parents' suggestions 
of a friend's suggestion 
of an advertisement I see about a book 
of the suggestion of a librarian 
of the suggestion of a teacher and/or class discussion 
films are produced on or about a book 
2. After beginning to read a book, I often: (choose one) 
decide it is not interesting and put it down 
find words I don't understand and put it down 
am stimulated by ideas and read on even though I may 
not understand all the words 
* get more excited as I 11 get into" a book 
3. The most interesting part of a book is: 
* the plot 
the characterizations 
the vocabulary/how words are used (such as in poetry) 
the thematic ideas 
the learning of new information or concepts 
4. When I am choosing a book to read, I am influenced the most by: 
the title 
the pictures (cover included) 
the enthusiasm from someone who has read it 
Total reporting in school _i!] 
TOTAL 
293 
47 
169 
64 
7 
56 
120 
88 
13 
108 
206 
193 
100 
24 
35 
96 
72 
45 
77 
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5. I find it useful when I see a book to: 
6. 
7. 
scan the table of contents to see whether I want to read it 
ask a parent, teacher, or friend about the book 
* look at the jacket cover to find what kind of story it is 
read the first chapter to see if it is interesting 
leaf through the entire book, especially the end to see 
if I want to read it 
Five categories I read are: 
ethnic/prejudice 
#5 war/prejudice 
mental/physical disorders 
drugs 
#4 sexuality 
death 
missionary exploits 
11 how to do 11 
#2 science fiction 
child abuse 
feminist 
divorce/remarriage 
#1 friendships 
family relationships 
maturation/identity 
#3 religious/Biblical/spiritual 
Reading books about teenage problems and experiences has helped me: 
* solve my own problems 
understand and help my friends 
understand authorities, including parents 
avoid unhappy experiences 
learn to read better and want to read more 
8. I prefer stories that are relevant to me and my experience instead 
of stories of other times and places: 
* Yes 
No 
TCT~·',., 
89 
ff 
237 
52 
66 
45 · 
110 
68 
87 
115 
62 
62 
106 
142 
23 
24 
29 
207 
llTI 
-a4 
127 
115 
96 
76 
' 93 
63 
191 
184 
):> 
-c 
-c 
m 
::s 
a. 
...... 
x 
OJ 
0 
0 
:::s 
rt 
...... 
:::s 
c 
m 
a. 
00 
\.() 
School CUMULATIVE 
9. I share what I read mostly with: (choose one) 
parents or other family members 
* friends 
teachers/librarians 
other (indicated as no one) 
10. I prefer stories of relationships between: 
fami 1 ies 
brother/sister 
* friendships 
man/animal 
ethnic/social cultures 
courtships 
11 . I prefer books with stories which are: 
* true-to-1 i fe 
science fiction 
fanciful, imaginery 
religious 
psychological 
i nfonna ti ona 1 
12. When reading historical books, I prefer: 
* biographies of great men or women 
war stories 
broad perspectives of certain periods of time 
thematic perspectives, such as the music or art of a period 
13. I use reference books such as; 
* dictionary 
encyclopedias 
indexes. 
none 
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14. I obtain the books I read mostly from: (choose one) 
* library 
friends 
book stores (purchases) 
home library/parents 
15. I go regularly to the: 
school library 
public library 
* neither 
16. I spend approximately 
0 hours 
1 hour 
* 3 hours 
6 hours 
10 hours 
more than 10 hours 
17. My parents: (choose one) 
* read a lot 
read only occasionally 
hours each week reading a book: 
read only magazines and newspapers 
read widely and discuss what they read with me 
never read at all 
18. Included on another list - magazines 
19. Place a check (v"') by an author you have read: 
Zindel 
Cormier 
#3 Lewis, C.S. 
#4 Tolkien 
Hinton 
Kerr 
Blume 
Salinger 
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17 
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Author you have read (continued) 
Cooper 
Odell 
Bradbury 
#1 Twain 
#2 Hemingway 
Potok 
Craven 
Richter 
Herriot 
#5 White, E. B. 
Paterson, Katherine 
Burroughs 
Pl ace an ( X ) by an author you have heard about: 
Zindel 
Conni er 
#2 Lewis, C.S. 
#4 Toklien 
Hinton 
Kerr 
Blume 
Salinger 
#5 Cooper 
Odell 
Bradbury 
#3 Twain 
#1 Hemingway 
Patak 
Craven 
Richter 
Herriot 
White, E.B. 
Paterson, Katherine 
Burroughs 
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20. When I have read one book by an author, I often: (choose one) 
* look for other books by the same author 
assume that any other books would be similar 
look up information on the author to understand the book better 
21. I would like more information from teachers on books that primarily 
deal with: 
problem solving, oriented to my age level 
family relationships, including adjusting to divorce, remarriage 
* career possibilities · 
social and political changes in the world 
identification/my own psychological identity/who am I? 
22. All-in-all, I read to: (choose one) 
learn and to be informed 
* for enjoyment and relaxation 
understand myself/others and our relationships 
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APPENDIX C 
Juniors: M lL F 18 Tota 1 30 __ 
Seniors: M l O F' 11 Total 21 
- -
1. I choose to read books because: 
of a particular topic of a book 
of parents' suggestions 
of a friend's suggestion 
of an advertisement I see about a book 
of the suggestion of a librarian 
SCHOOL i¥1 
of the suggestion of a teacher and/or class 
discussion 
films are produced on or about a book 
2. After beginning to read a book, I often: (choose one) 
decide it is not interesting and put it down 
find words I don't understand and put it down 
mn stimulated by ideas and read on even though 
I may not understand all the words 
get more excited as I i•get into" a book 
3. The most interesting part of a book is: 
the plot 
· th~ characterizations 
the vocabulary/how words are used (such as in 
poetry) 
the thematic ideas 
the learning of new information or concepts 
Total reporting 1n school __2.! 
Juniors 
13 
7 
_J_l__ 
6 
1 
6 
9 
9 
2 
6 · 
8 
15 
6 
2 
6 
Seniors 
2..1 
8 
2 
1 
2 
5 
4 
1 
5 
13 
9 
l 
l 
l 
10 
TOTAL 
3! 
7 
21 
8 
2 
8 
fZf 
u 
3 
11 
21 
24 
7 
3 
l 
T6 
~ 
(T'J 
Vl 
c:: 
r 
~• lll 
0 
"'Tl 
(.I') 
c 
;o 
< 
ni 
-< )::a 
-i.:i ,, .,., 
;o (Tl 
0 :z 
3: t:J 
...... 
.--. >< . 
:2: c n 
1-i 
< 
....... 
a 
~ 
r-
(,/') 
n 
:i: 
0 
0 
r-
l/) 
l.O 
<.n 

School #1 
Juniors Seniors TOTAL 
Five categories I read are: (Continued) 
family relationships 11 10 21 
maturation/identity 9 4 "13 
religious/Biblical/spiritual 9 12 21 
7. Reading books about teenage problems and experiences 
has helped me: 
solve my own problems 11 B 19 
understand and help my friends 14 B 22 
understand authorities, including parents 5 4 9 
avoid unhappy experiences 4 5 9 
learn to read better and want to read more 1 3 '4 );> "tJ 
"tJ 
CD 
8. I prefer stories that are relevant to me and fi\Y ::s a.. 
experience instead of stories of other times and -'• >< 
places: n 
Yes 11 14 25 
No 16 7 2j 0 
0 
::s 
9. I share what I read mostly with: (choose one) M--'• 
::s parents or other family members . 5 5 10 c: 
ro friends 24 17 
-11 a. 
teachers/librarians 1 1 
other (indicated as no one) 1 l 2 
lo. I prefer stories of relationships between: 
'families 4 6 10 
brother/sister l ---, 
friendships 12 6 18 
man/animal 4 5 9 
ethnic/social cultures 3 3 6 
courtships 15 8 23 
-
lO 
....... 
School ~] 
1 l • I prefer books wfth stories which are: 
true-to-life 
science fiction 
fanciful, imagf nery 
religious 
psychological 
informational 
12. When reading historical books, I prefer: 
biographies of great men or women 
war stories 
broad perspectives of certain periods of time 
thematic perspectives, such as the music or art of 
a period 
13. I use reference books such as: 
dictionary 
encyclopedias 
indexes . ' 
none 
14. I obtain the books I read mostly from: (choose one) 
1 ibrary 
friends 
book stores (purchases) 
home library/parents 
15. I go r~gularly to the: 
school library 
public library 
neither 
Juniors Seniors 
19 18 
5 2 
11 4 
5 6 
1 3 
l 6 
-
19 9 
5 4 
5 3 
3 4 
--
19 13 
19 17 
4 7 
·3 3 
10 13 
10 1 
10 4 
4 5 
3 10 
8 8 
18 7 
TOTAL 
37 
----, 
--
__]_§ 
_JJ 
--4 
7 
28 
9 
8 
7 
----
32 
~ 
11 
6 
_n 
_JJ 
14 
--g 
13 
16 
- 25 
)> 
-c 
-0 
Cl> 
::s 
0.. 
-'• 
>< 
n 
n 
0 
::J 
c+ 
...... 
::I 
c 
Cl) 
0.. 
\..0 
co 
School #1 
Junf ors Seniors TOTAL 
16. I spend approximately hours each week reading 
a book: 
0 hours 4 2 ___§ 1 hour 4 l _5 
3 hours 12 8 _IQ 
6 hours 3 4 7 
10 hours 1 2 3 
-more than 10 hours 5 3 8 
17. My parents: (choose one) 
read a lot 14 9 23 )::a 
read only occasionally 4 8 12 "t:J "t:J 
read only magazines and newspapers 4 5 9 (D ::s 
read widely and discuss what they read with me 3 3 Q.. 
-'• 
nevet· read at a 11 x 
(") 
18. Included on another list - magazines 
(') 
0 19. Place a check ( v') by an author you have read: ::s rt Zindel 3 l 4 . -'• ::s 
Cormier 1 1 c: 
. Cl) 
Lewis, C.S. 11 12 23 Q.. 
Tolkien 12 9 -rr 
Hinton 2 l 3 
Kerr 1 1 
Blume 4 ~ 
Salinger 1 ---, 
Cooper 2 4 ----"6 
-Odell 2 
-1 Bradbury 4 __j 
Twain 12 14 _fQ 
Hemingway 11 9 ·20 
Potok 0 
Craven 1 1 l..O l.O 
School #1 
Author you have read (continued): 
Richter 
Herriot 
Wh1te, E. B. 
Paterson, Katherine 
Burroughs 
Place an { x) by an author you have heard about: 
Zindel 
Cormier 
Lewist C. S. 
Toklien 
Hinton 
Kerr 
Blume 
Sa 1 ·inger 
Cooper 
Ode.11 
Bradbury 
Twain 
Hemingway 
Potok 
Craven · 
Richter 
Herriot 
Hhite, E. B. 
Paterson, Katherine 
Burroughs 
20. When I have read one book by an author, I often: {choose one) 
look for other books by the same author 
assume that any other books would be similar 
look up 1nformat1on on the author to understand 
the book better 
Juniors 
1 
2 
1 
~ 
3 
6 
9 
5 
4 
~ 
6 
4 
1 
6 
17 
-16 
1 z--
1 
~ 
lZ 
8 
J 
Seniors 
11 
6 
1 
' 
1 
7 
6 
3 
1 
J 
2 
-~ 
2 
5 
5 
8 
1 
2 
2 
3 
2. 
~ 
--2 
15 
2 
2 
TOTAL 
0 
12 
8 
2 
Q 
4 
6 
16 
IT 
7 
8 
7 
6 
~ 
8 
5 
22 
24 
l 
2 
2 
4 
4 
~ 
Q 
32 
10 
2 
)::» 
"'C 
:u 
Cl) 
:::::s 
0.. 
-'• 
x 
n 
n 
0 
:::::s 
rt 
...... 
:::::s 
c: 
CD 
0. 
__, 
0 
0 
School #1 
21. I would like more information from teachers on books 
that primarily deal with: 
problem solving, oriented to my age level 
family relationships, including adjusting to 
divorce, remarriage 
· career possibilities 
social and political changes in the world 
identification/my own psychological identity/ 
who am I? 
22. All-1n-all, I read to: (choose one) 
learn and to be 1nfonned 
for enjoyment and relaxation 
understand myself/others and our relationships 
Juniors 
11 
5 
10 
1 
4 
7 
18 
3 
Seniors TOTAL 
6 17 
-
3 8 
7 17 
4 5 
4 8 
10 17 
)> 
-0 
-0 
8 26 CD 
2 5 
:::s 
0. 
-'• 
x 
("") 
I 
0 
0 
::::s 
M' 
_.. 
:::s 
c 
CD 
c. 
__, 
0 
--' 
SCHOOL #2 
Juniors: M 15 F 7 Total 21 
Seniors: M 13 F 12 Total 25 
Total reporting 1n school 46 
:::0 
rn 
Juniors Seniors TOTAL Vl c: 
r 
~ 
1. I choose to read books because: (/) 
of a particular topic of a book 13 20 33 0 II 
of parents' suggestions 4 4 Vl 
of a fr1end 1 s suggestion 11 9 20 c: :::0 
of an advertisement I see about a book l 3 4 < rn 
::t> of the suggestion of a librarian - 2 -< 1 1 -0 
of the suggestion of a teacher and/or class ,, -0 ;o rn 
discussion 5 4 9 0 :z :::: 0 
films are produced on or about a book 2 6 8 ...... ..... >< 
- -- ~ ---
z 
0 n 
2. After baginning to read a book, I often: (choose one) ..... < decide it is not interesting and put it down 6 5 11 ~ 0 
find words I don't understand and put it down l l 2 c )> 
am stimulated by ideas and read on even though r 
12 (./') I may not understand all the words 4 8 (""") 
get more excited as I "get into" a book l 1 12 23 :i:: 0 
-----~ 0 
r 
3. The most interesting part of a book is: Vl 
tho plot 11 13 ~ 
the characterizations 2 5 7 
the vocabulary/how words are used (such as in 
poetry) 1 1 2 
the thematic ideas l l 2 
the learning of new information or concepts 7 6 13 
--' 
a 
N 
School #2 
Juniors Seniors TOTAL 
4. When I am choosing a book to read, I am influenced 
the most by: 
the title 5 3 8 
the pictures (cover included) 2 ·- 2 
-the enthusiasm from someone who has read it z 7 
- -- - ·- - -
my own particular interest in the topic discussed 
in the book 11 14 ~ 
the table of contents l _J 
the author/pr~vious books I have read 2 2 4 
5. I find it useful when I see a book to: 
scan the table of contents to see whether I want )> 
to read it 7 6 13 "'C "'C 
ask a parent, teacher, or friend about the book 2 2 4 Cl> ::s 
look at the jacket cover to find what kind of story c.. ..... 
it is 7 10 17 x 
read the first chapter to see if it is interesting 4 3 7 n 
leaf through the entire book, especially the end 
n to see if I want to read it 5 2 7 0 
::s 
n 
..... 6. five categories I read are: ::s 
c ethnic/prejudice 1 2 3 ·co c.. 
war/prejudice 5 7 12 
mental/physical disorders -2 4 __Q drugs 6 6 ..l2 
sexuality 6 5 _JJ death 5 3· _a 
missionary exploits 4 1 
--2 11 how to do" 9 8 _J] 
science :fiction 8 8 ..li 
child abuse 3 
--1 feminist 2 .2 
divorce/remarriage l 3 
--4 friendships 11 9 20 __, 0 
w 
School 11.2 
Juniors Senf ors TOTAL 
Five categories I read are: (Continued) 
family relationships 5 5 10 
maturation/identity 4 6 10 
religious/Biblical/spiritual 10 7 17 
--
7. Reading books about teenage problems and experiences 
has helped me: 
solve my own problems 4 12 16 
understand and help my friends · 4 6 10 
understand authorities, including parents 4 7 11 
avoid unhappy experiences 5 4 9 
learn to read better and want to read more 3 2 5 :t> -0 
-0 
CD 
a. I prefer stories that are relevant to me and my ::s 0. 
-'• experience 1nstead of stories of other times and x 
places: n 
Yes 8 13 21 
-No 10 9 19 · n 
0 
::s 
9. I share what I read mostly with: (choose one) c+ -'• 
parents or other family members 7 5 12 ::s c: 
friends 12 16 28 l1) 0. 
-teachers/librarians 2 
---2 
other (indicated as no one) 3 3 
10. I prefer stories of relationships between: 
families 1 4 -5 brother/sister l l 
--'-fri endsh·i ps 7 11 --18 
man/animal 5 1 _fi 
ethnic/social cultures 4 4 _a 
courtships 9 8 17 
--
__, 
0 
~ 
School #2 
11. I prefer books with stories which are: 
true-to-life 
science fiction 
fanciful , imagi nery 
religious 
psychological 
i nformati ona 1 
12. When reading historical books, I prefer: 
biographies of great men or women 
war stories 
broad perspectives of certain periods of time 
thematic perspectives, such as the music or art of 
a period 
13. I use reference books such as: 
dictionary 
encyclopedias 
indexes • 
none 
14. I obtain the books I read mostly from: (choose one) 
library 
friends 
book stores (purchases} 
home library/parents 
15. I go regularly to the: 
schoo 1 1 i brary 
pub 1 ic library 
neither 
Juniors Seniors 
--1.Q_ . 16 
9 3 
2 4 
5 2 
l 6 
5 3 
-
9 13 
4 10 
8 4 
2 2 
16 17 
l 1 16 
5 1 
4 5 
8 12 
2 4 
13 13 
4 l 
2 5 
6 6 
14 15 
TOTAL 
-1.Q 
-12 
_Q 
7 
__)_ 
8 
22 
14 
12 
4 
- --- ~- - -
_J3 
27 
6 
__2_ 
-1Q 
~ 
_z.n 
5 
---1 
_]1 
29 
)::a 
-0 
. ""CJ 
Cl> 
::s 
a. 
...... 
>< 
n 
n 
C> 
::s 
rt 
..J. 
::s 
c 
Cl> 
a. 
-" 
0 
U1 

School #2 
Juniors Seniors TOTAL 
Author you have read (continued): 
Richter 0 
Herriot 3 1 --""4 
White, E. B. 6 7 l3-
Paterson, Katherine 2 ~ 
Burroughs 1 2 -3 
Place an ( x) by an author you have heard about: 
Zindel 0 
Cormier 2 2 
. 
Lewis, C. S. 5 6 1 l ):::. 
Toklien 3 6 9 -c 
-c Hinton 0 Cl) :::s Kerr 1 3 4 o. 
-'• Blume 1 1 2 X · 
Salinger 2 3 5 n 
r ~ooper 7 6 13 
Odell 1 3 4 0 0 Bradbury 2 3 5 :::s c+ Twain 6 8 14 -'• :::s Hemingway 
· 7 12 . 19 c R> Potok 1 l 0. 
Craven 
_Q 
Richter l l 
Herriot 2 2 
~Ihite, E. B. 7 8 15 
Paterson, Katherine 0 
Burroughs 2 5 7 
20. When I have read one book by an author, I often: 
(choose one) 
look for other books by the same author 12 13 25 
assume that any other books would be similar . 5 8 l3 
__. 
look up 1nformat1on on the author to understand 0 
'-J the book better 1 l 2 
School #2 
21. I would like more information from teachers on books 
that primarily deal with: 
problem solving, oriented to my age level 
family relationships, including adjusting to 
divorce, remarriage 
career possibilities 
social and political changes in the world 
identification/my own psychological identity/ 
who am I? 
22. All-in-all, I read to: (choose one) 
learn and to be infonned 
for enjoyment and relaxation 
understand myself/others and our relationships 
Juniors 
7 --
7 
1 
1 
5 
1§_ 
2 
Seniors TOTAL 
7 
4 
--3 
13 20 -
-7 8 
6 7 
--
10 15 
12 27 
5 7 
:t> 
"C 
- -a 
.Cl> 
:3 
Q. 
-'• 
x 
n 
I 
n 
0 
:3 
c-t 
-'· 
:3 
c: 
Cl> 
a. 
__, 
0 
00 
Juniors: M 26 52 F 26 Total __ _ 
Seniors: M 24 f' 40 Total 64 
1. I choose to read books because: 
of a particular topic of a book 
of parents• suggestions 
of a friend's suggestion 
of an advertisement I see about a book 
of the suggestion of a 11brar1an 
'C~ '.;nnr .u·~ 
.... huvL. 'if-.. 
of the suggestion of a teacher and/or class 
discussion 
films are produced on or about a book 
2. After beginning to read a book, I often: (choose one) 
decide it is not interesting and put it down 
find words I don't understand and put it down 
arn stimulated by ideas and read on even though 
I may not understand all the words 
get more excited as I "get into 11 a book 
3. The most interesting part of a book is: 
the plot 
the characterizations 
the vocabulary/how words are used (such as in 
poetry) 
the thematic ideas 
the leurning of new information or concepts 
Total reporting 1n school 116 
Juniors 
40 
-g 
21 
TI 
l 
6 
14 
12 
16 
27 
34 
15 
-
4 
3 
10 
Seniors 
50 
1l 
fQ 
9 
-
9 
17 
19 
4 
11 
_;iL 
25 
19 
-
4 
-8 
16 
-
TOTAL 
90 
22 
47 
20 
--1 
15 
-31 
-
31 
4 
-
27 
-§2 
59 
34 
-
8 
l l 
-26 
-
:::0 
lTI 
Vl 
c: 
I 
~ (/} 
0 
'"Tl 
V> 
c: 
;a 
< 
rr1 
-< > 
-0 
,, -0 
::0 (Tl 
0 :z 
3: CJ 
...... 
>-4 >< 
z o n 
~ 
< 
t-4 
0 
$ 
I 
(/) 
n 
:i: 
0 
0 
I 
V> 
__. 
0 
l.O 
School #3 
Juniors Seniors TOTAL 
4. When I am choosing a book to read, I am influenced 
the most by: 
the title 10 12 22 
the pictures {cover included) 7 5 12 
-the enthusiasm from someone who has read it _11 __ 7 _18 
my own particular 1 nteres t in the topf c dis cus·sed 
in the book 28 38 66 
the table of contents 1 1 2 
the author/previous books I have read 5 6 ·11 
5. I find it useful when I see a book to: 
scan the table of contents to see whether I want )> 
to read it 13 10 23 -0 -0 
ask a parent, teacher, or friend about the book 4 5 9 '1> ::s 0.. look at the jacket cover to find what kind of story _.. 
it is 37 37 74 x 
read the first chapter to see if it is 1nteres~ing 8 8 16 n 
leaf through the entire book, especially the end (') to see if I want to read ft 10 11 21 0 ::s 
rt 
-'• 6. Five categories I read are: ::s c: 
ethnic/prejudice 3 12 15 . '1> 
war/prejudice 18 16 34 ~ 
mental/physical d1sorde~s 7 13 20 
drugs 13 14 27 
sexuality 17 11 28 
death 9 6 -1.5 
missionary exploits 9 12 --2.l 
11 how to do" 16 19 --3.5 
-science fiction 24 24 _All 
child abuse 6 4 _j_Q 
feminist 5 4 .9 
divorce/remarriage 4 5 
-2 friendships 31 37 68 --I 
--I 
0 
School #3 
Juniors Seniors TOTAL 
Five categories I read are: (Continued} 
fanrlly relationships 18 13 
--11 
maturation/identity 14 18 ~ 
religious/Biblical/spiritual 13 15 28 
7. Reading books about teenage problems and exper1ences 
has helped me: 
solve my own problems 9 10 19 
understand and help my Friends 12 19 31 
understand authorities, including parents 6 11 17 
avoid unhappy experiences 17 11 28 
learn to read better and want to read more 9 12 21 ):::a "O 
"O 
CD 
8. I prefer stories that are relevant to me and IT\Y :::s a. 
experience instead of stories of other times and -'• x 
places: n 
Yes 23 35 58 
-No 24 26 50 n 
0 
::s 
9. I share what I read mostly with: (choose one) r+ -'• 
parents or other family members 16 17 33 ::J c: 
friends 36 40 76 CD Q. 
teachers/librarians 2 1 3 
other (indicated as no one) 7 9 16 
lo. I prefer stories of relationships between: 
families 7 15 22 
brother/sister 3 1 4 
friendships 25 26 5i 
man/animal 14 8 22 
ethnic/social cultures 6 6 12 
courtships 15 27 42 
-
_, 
_, 
.-I 
School #3 
-
11. I prefer books with stories which are: 
true-to-life 
science fiction 
fanciful, imaginery 
religious 
psychological 
informational 
12. When reading historical books, I prefer: 
biographies of great men or women 
war stories 
broad perspectives of certain periods of time 
thematic perspectives, such as the music or art of 
a period 
13. I use reference books such as: 
dictionary 
encyclopedias 
indexes • 
none 
14. I obtain the books I read mostly from: {choose one) 
library 
fr·i ends 
book stores (purchases) " 
home library/parents 
15. I go regularly to the: 
school library 
public library 
neither 
Juniors Seniors 
32 40 
11 10 
19 15 
5 6 
3 9 
5 11 
-
27 38 
17 13 
11 10 
3 6 
24 39 
27 38 
6 14 
11 7 
28 26 
13 9 
14 28 
l l 17 
13 8 
16 22 
28 37 
TOTAL 
72 21-
34 
11 
-
--1l 
16 
65 
30 
21 
9 
63 
65 
20 
18 
_M 
-22 
_jf 
28 
21 
38 
65 
)::. 
-c 
-c 
(I) 
::I 
a. 
--'• 
x 
n 
n 
a 
::I 
C"1-
--'• 
::I 
c 
CD 
a. 
__, 
__, 
I'\.) 
School #3 
Juniors Seniors TOTAL 
16. I spend approximately hours each week reading 
a book: 
0 hours 3 8 __JJ 1 hour 11 4 __1§ 
3 hours 18 28 46 
6 hours 10 17 27 10 hours 6 3 9 
more than 10 hours 5 7 12 
17. My parents: (choose one) 
read a lot 23 27 50 )> 
read only occasionally 12 18 30 "'O "'O 
read only magazines and newspapers 13 12 25 (I) :::::s 
read widely and discuss what they read with me 8 10 18 0. 
-'• 
never read at all l l x 
('"') 
18. Included on another list - magazines 
0 
0 " 19. Place a check ( v) by an author you have read: :::::s c+ Zindel 2 4 6 _.. :::::s Cormier 1 l c: . CD 
l.ewis, c.s. 22 16 38 c.. 
Tolkien 15 15 Jl Hinton 2 
--2 Kerr 2 _ _!__ __fi Blume 3 5 ___] Sa Ii nger 2 2 4 Cooper 5 19 . 24 Odell 2 4 6 Bradbury 10 10 20 
Twain 30 30 60 
Hemingway 11 24 35 
Potok 1 6 --=; 
Craven 4 4 --' __, 
w 
School #3 
Author you have read (continued): 
Richter 
Herriot 
\~hite, E. 8. 
Paterson, Katherine 
Burroughs 
Place an ( x) by an author you have heard about: 
Zindel 
Cormier 
Lewis, C. S. 
Toklien 
Hinton 
Kerr 
Blume 
Salinger 
Cooper 
Odell 
Bradbury 
Twain 
Hemingway 
Potok 
Craven 
Richter 
Herriot 
White, E. B. 
Paterson, Katherine 
Burroughs 
20. When I have read one book by an author, I often: 
(choose one) 
look for other books by the same author 
assume that any other books would be similar 
look up information on the author to understand 
the book better 
Juniors 
10 
6 
1 
7 
2 
J 
2 
1 
1 
1 
1 
3 
l 
l 
9 
14 
~ 
-1 
5 
1 
22 
22 
1 
Seniors 
3 
TO 
13 
3 
2 
A 
A 
18 
18 
-4 
8 
5 
6 
16 
15 
n 
15 
21 
2 
Q 
2 
9 
12 
3 
15 
-
34 
i5 
8 
TOTAL 
3 
20 
19 
~-
----g 
~ 
6 
21 
20 
5 
9 
6 
7 
19 
16 
12 
24 
35 
-2 
-2 
2 
10 
i7 
3 
---16 
56 
37 
9 
)> 
-0 
"'C 
fl) 
::3 
c.. 
-'· 
x 
n 
0 
0 
::s 
rt-
-'• 
::3 
c 
n> 
a. 
....... 
....... 
~ 
School #3 
-
21 .. I would like more information from teachers on books 
that primarily deal with: 
problem solving, oriented to my age level 
family relationships, including adjus:ing to 
divorce, remarriage 
career possibilities 
social and political changes in the world 
identification/my own psychological identity/ 
who am I? 
22. All-1n-all, I read to: (choose one) 
learn and to be infonned 
for enjoyment and relaxation 
understand myself/others and our relat1onsh1ps 
Jun1 ors 
-1.B_ 
6 
22 
6 
8 
15 
41 
3 
Seniors TOTAL 
22 40 
6 12 
28 50--
-a- 14 
7 15 
25 40 
35 76 
4 7 
):a 
"C1 
"O 
m 
· ~ 
c. 
-'• 
>< 
n 
I 
n 
0 
::I 
rt 
-'• 
::s 
c . 
ro 
0. 
~ 
__, 
01 
Juniors: · M 29 F 20 Total 49 
-
Sen1 ors: M 27 F 33 Total 60 
l v I choose to read books because: 
of a particular topic of a book 
of parents' suggestions 
of a friend's suggestion 
of an advertisement I see about a book 
of the suggestion of a librarian 
SCHOOL #4 
of the suggestion of a teacher and/or class 
discussion 
films are produced on or about a book 
2. After beginning to read a book, I often: (choose one) 
decide it is not interesting and put it down 
find words I don't understand and put it down 
am stimulated by ideas and read on even though 
I may not understand all the words 
get more excited as I 11 get into" a book 
3. The most interesting part of a book is: 
the plot 
the characterizations 
the vocabulary/how words are used (such as 1n 
poetry) · 
the thematic ideas 
the learning of new information or concepts 
Total reporting 1n school 109 
Juniors 
21 
3 
18 
10 
1 
7 
16 
5 
2 
19 
~ 
20 
-12 
-
6 
3 
l 1 
-
Sen1ors 
~ 
7 
26 
10 
-
6 
20 
11 
9 
40 
25 
-17 
3 
13 
-
TOTAL .· 
_I]_ 
10 
44 
20 
-, 
13 
36 
16 
2 
28 
63 
45 
29 
2 
~ 
~ 
:::0 
f11 
Vl 
c:: 
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--i (/) 
0 
"Tl 
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;o 
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-< )-:. 
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School #4 
Juniors Seniors TOTAL 
4. When I am choosing a book to read, I am influenced 
the most by: 
the title 11 9 20 
the pictures (cover included) 8 12 ~ 
-the enthusiasm from someone who has read it 14 11 25 
my own particular interest in the topic discussed 
in the book 14 19 33 
the table of contents 3 1 4 
the author/previous books I hav.e read 4 6 IQ 
5. I find it useful when I see a book to: 
scan the table of contents to see whether I want :l> 
to fead it 9 18 27 "'O "'O 
ask a parent, teacher, or friend about the book 6 7 13 CD ~ 
a. look at the jacket cover to find what kind of story -'· 
x it is 
-- 24 36 60 n 
read the first chapter to see if it is interesting 5 6 11 
leaf through the entire book, especially the end 
n to see if I want to read it 10 9 19 0 ~ 
c-t-
Five categories I read are: ..... 6. ~ 
c: ethnic/prejudice 4 8 12 CD 
war/prejudice 12 15 27 a. 
mental/physical disorders 8 12 20 
drugs 9 15 2il 
sexuality 18 19 31 
death 8 8 16 
missionary exploits 7 10 17 
11 how to do 11 8 16 _M 
science fiction 15 16 31 
child abuse 5 2 7 
feminist 3 2 --s 
divorce/remarriage 4 4 8 
friendships -25 32- 57 -.I -.I 
'-J 
School #4 
Juniors Seniors TOTAL 
Five categories I read are: (Continued) 
family relationships 6 18 24 
maturation/identity 3 13 16 
religious/Biblical/spiritual 27 14 41 
7. Reading books about teenage problems and experiences 
has helped me: 
solve my own problems 19 16 35 
understand and help my friends 15 6 21 
understand authorities, including parents 10 11 
-1.1 
avoid unhappy experiences 13 15 28 ):> learn to read better and want to read more 10 11 21 -0 
-0 
ro 
a. I prefer stories that are relevant to me and n\Y ::s a. 
experience instead of stories cf other times and ..... x 
places: n 
Yes 26 25 51 
No 17 31 ~ (') 
0 
::s 
9. I share what I read mostly with: (choose one) rt ...... 
::s parents or other family members 13 16 29 c: 
. CD friends 39 39 
-1.B a. 
teachers/librarians l __] 
other {indicated as no one) 
__] 3 4 
10. I prefer stories of relationships between: 
families 6 16 
-22 brother/sister 3 5 _a friendships 21 23 -44 
man/animal 12 15 _JJ_ 
ethnic/social cultures 2 
--2 
courtships 16 35 51 
-.I 
-.I 
00 
School #4 
Juniors 
11. I prefer books with stories which are: 
true-to-life 36 
science fiction 13 
fanciful, imaginery 16 
religious 9 
psychological 5 
i nformati ona 1 8 
12. When reading historical books, I prefer: 
biographies of great men or women 24 
war stories 10 
broad perspectives of certain periods of time 9 
thematic perspectives, such as the music or art of 
a period 2 
13. I use reference books such as: 
dictionary 25 
encyclopedias 27 
indexes • 8 
none 10 
14. I obtain the books I read mostly from: (choose one) 
1 ibrary 16 
friends 14 
book stores {purchases) 19 . 
home library/parents 9 
15. I go regularly to the: 
school library ) l 
public library 10 
neither 31 
Seniors 
38 
9 
21 
8 
3 
B 
38 
15 
12 
7 
34 
28 
2 
14 
20 
9 
20 
11 
8 
13 
35 
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School #4 
Author you have read {continued): 
Richter 
Herriot 
White, E. B. 
Paterson, Katherine 
Burroughs 
Pl ace an ( x) by an author you have heard about: 
Zindel 
Cormier 
Lewis, C. s. 
Toklien 
Hinton 
Kerr 
Blume 
Salinger 
Cooper 
Odel 1 
Bradbury 
Twain 
Hemingway 
Potok 
Craven 
Richter 
Herriot 
Hhite, E. B. 
Paterson, Katherine 
Burroughs 
20. When I have read one book by an author, I often: (choose one) 
look for other books by the same author 
assume that any other books would be sfm11ar 
look up information on the author to understand 
the book better 
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School #4 
21. I would like more information from teachers on books 
that primarily deal with: 
problem solving, oriented to my age level 
family relationships, including adjusting to 
divorce, remarriage 
career possibilities 
social and political changes in the world 
identification/my own psychological identity/ 
who am I? 
22. All-in-all, I read to: (choose one) 
learn and to be infonned 
for enjoyment and relaxation 
understand myself /others and our relationships 
Juniors 
15 
10 
22 
4 
10 
14 
J2--:-
r 
Seniors TOTAL 
17 32 
7 17 
18 40 
5 9 
11 21 
12 26 
40 72 
4 9 
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Juniors: M 24 F 16 Total 40 
- -
Seniors: M 28 F 20 48 Total __ _ 
1. I choose to read books because: 
of a particular topic of a book 
of parents' suggestions 
of a friend's suggestion 
of an advertisement I see about a book 
of the suggestion of a librarian 
SCHOOL #5 
of the suggestion of a teacher and/or class 
discussion 
films are produced on or about a book 
2. After beginning to read a book, I . often: (choose one) 
decide it is not interesting and put it down 
find words I don 1 t understand and put it down 
am stimulated by ideas and read on even though 
1 may not understand all the words 
get more excited as I "get into" a book 
3. The most interesting part of a book is: 
the plot 
the characterizations 
the vocabulary/how words are used (such as in 
poetry) 
the thematic ideas 
the learn1ng of new information or concepts 
Total reporting 1n school 88 
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School #5 
Jun1 ors Seniors TOTAL 
1 2 
4. When I am choosing a book to read, I am influenced 
the most by: 
the title 4 5 5 14 
the pictures (cover included) 5 2 1 8 
the enthusiasm from someone who has read 1t 8 8 16 
my own particular 1nterest in the top1c discussed 
in the book 20 11 9 40 
the table of contents , l 1 3 
the author/previous books I have read 2 3 2 7 
5. I find it useful when I see a book to: 
scan the table of contents to see whether I want )> 
to read it 8 7 7 22 "'C "'C 
ask a parent, teacher, or friend about the book 10 Cl) 3 2 5 ::J 
look at the jacket cover to find what kind of story 0. ..... 
>< it is 23 ]Q 18 5] ("") 
read the first chapter to see if it is interesting 6 5 2 13 
leaf through the entire book, especially the end 
0 to see if I want to read it 3 5 1 9 0 
::J 
" ..... 6. Five categories I read are: ::s 
c 
ethnic/prejudice 5 · 3 5 13 C1> c.. 
war/prejudice 13 11 4 28 
mental/physical disorders 6 5 5 16 
drugs 7 6 l 14 
sexuality 18 9 7 34 
death 9 6 6 21 
missionary exploits 4 6 6 16 
--11 how to do 11 8 12 7 27 
science fiction 20 12 7 39 
---child abuse 1 1 2 
-feminist 3 3 
divorce/remarriage 3 3 
friendships 21 8 16 35 _.. 
- -- - - -- -- N 
~ 
School #5 
Juniors Seniors TOTAL 
1 2 
Five categories I read are: {Continued) 
family relationships 7 8 8 23 
m3turation/identity 10 3 9 22 
religious/Biblical/spiritual 11 9 13 33 
7. Reading books about teenage problems and experiences 
has helped me: 
solve my own problems 7 11 8 26 
understand and help my friends · 10 6 4 --zo 
understand authorities, including parents 5 4 9 18 
avoid unhappy experiences 10 4 5 19 
learn to read better and want to read more 4 5 3 12 )> -0 
-0 
Cl) 
8. I prefer stories that are relevant to me and my ::s 0.. 
experience instead of stories of other times and ....... x 
places: n 
Yes 17 10 9 36 
No 20 9 15 44 0 
0 
:::l 
9. I share what I read mostly with: (choose one) c+ -'• 
parents or other family members 7 5 6 18 :::l c: 
friends 34 18 21 73 m c. 
teachers/librarians 2 1 3 
other (indicated as no one) 4 4 
10. I prefer stories of relat1onsh1ps between: 
families 3 5 - 12 20 
brother/sister 2 2 2 ~ 
friendships 17 18 17 52 
man/animal 7 5 4 -~ 
-ethnic/social cultures 6 3 8 _J] 
courtships 8 5 l 1 ~ 
__, 
N 
CJ1 
School #5 
Juniors 
11. I prefer books wfth stories which are: 
true-to-life 25 
sc·i ence ff cti on 8 
fanciful, imaginery 14 
religious 
psychological 5 
informational 2 
12. When reading historical books, I prefer: 
biographies of great men or women 8 
\·Jar stories 10 
broad perspectives of certain periods of time 14 
thematic perspectives, such as the music or art of 
a period 1 
13. I use reference books such as: 
dictionary 20 
encyclopedias 18 
indexes I 9 
none 7 
14. I obtain the books I read mostly from: (choose one) 
1 i brary 15 
friends 7 
book stores (purchases) 12 
home library/parents 8 
15. I go regularly to the: 
school library 10 
public library 11 
neither 18 
Seniors 
l 2 
11 17 
7 6 
6 11 
3 6 
2 8 
6 8 
12 19 
13 l 
5 10 
l ___ 3 
10 17 
12 17 
2 9 
5 4 
11 13 
5 3 
8 14 
3 7 
7 10 
8 10 
8 10 
TOTAL 
53 
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School #5 
Juniors Seniors TOTAL 
1 2 
Author you have read (continued): 
Richter l 1 2 
Herriot --5 1 7 13 
White, E. B. 6 5 10 21 
Paterson, Katherine -1 l 
Burroughs 4 3 2 9-
Place an ( x) by an author you have heard about: 
Zindel 3 3 
Cormier 3 2 5 
Lewis, C. S. 9 3 6 18 )::a 
Tok lien 3 1 7 11 "C 
- --
"'O . 
Hinton 1 1 2 ro 
- 4 ::s Kerr 1 2 l c.. _.. 
Blume 2 1 3 )( . 
Salinger 1 3 4 n 
Cooper 5 3 5 _u 
Odell 6 -5- 5 16 0 0 Bradbury 10 4 2 16 ::s <+ Twain 8 2 4 14 ..... ::s Hemingway 23 3 14 40 c 
'° Potok 1 1 2 0. 
Craven 2 ~ 
Richter 1 1 l ~ 
Herriot 6 3 2 11 
White, E. B. 3 2 -5 
Paterson, Katherine 3 ~ 
Burroughs 7 3 1--U 
20. ~lhen I have read one book by an author, I often: (choose one) 
look for other books by the same author 21 12 18 51 
assume that any other books would be similar 15 · 2 7 24 
look up information on the author to understand __, N 
the book better 3 1 4 00 
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21. I would like more information from teachers on books 
that primar·lly dea 1 with: 
prob.iern solving, or·f ented to my age level 
family relationships, including adjusting to 
divorce, remarriage 
c.;arecr possibilities 
social and political changes in the world 
id~ntification/my o\'m psychological identity/ 
who am I? 
22. Ali-in-all, I read to: (choose one) 
1 earn and to be i nfonned 
for enjoyment and relaxation 
understand myself/others and our relat1onsh1ps 
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APPENDIX D 
CUMULATIVE BOOK FAVORITES 
1 THE HOBBIT Tolkien, J.R.R. 
2 JAWS . Benchley, Peter 
3 THE TRILOGY Tolkien, J.R. 
4 STAR WARS Lucas, George 
5 NARNIA Lewis, C.S. 
6 ALL CREATURES GREAT AND SMALL Herriot, James 
7 ANIMAL FARM Orwe 11 , George 
8 JAWS II Searls, Hank 
9 THE ADVENTURES OF HUCKLEBERRY FINN Twain, Mark 
10 THE OTHER SIDE OF THE MOUNTAIN Valens, E.G. 
11 ALL THINGS BRIGHT AND BEAUTIFUL Herriot, James 
12 SYBIL Schreiber, Flora Rheta 
13 FOREVER Blume, Judy 
14 JONI Eareckson, Joni and Joe Musser 
15 THE THORN BIRDS McCullough, Colleen 
16 I AM THIRD Sayers, Gayle 
17 ROOTS Haley, Alex 
18 CALL OF THE WILD London, Jack 
19 CRY THE BELOVED COUNTRY Paton, Alan 
20 HELTER SKELTER Bugliosi, Vincent 
21 GREASE Jacobs, Jim and Warren Casey 
22 CHEAPER BY THE DOZEN Gilbreth, Frank G. 
23 THE OLD MAN AND THE SEA Hemingway, Ernest . 
24 THE PROMISE Potok, Chaim 
25 WHY AM I AFRAID TO TELL YOU WHO I AM Powell, John 
SUMMARY OF BOOKS 
Tolkien, J.R.R., The Hobbit 
The Hobbit is a fanciful story of little people, smaller 
than dwarves and their search to restore peace and quiet. 
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It is a prelude to the three works by Tolkien, the trilogy 
in the War of the Rings. The story is complete in itself 
yet filled with fanciful wanderings of tiny people, living 
in merriment and inhabiting the land of their making. Their 
search and their find serve to manipulate each reader with 
their own searchings and the many moments in their 1 i ves in 
which they are not able to understand their findings. 
Benchley, Peter, Jaws 
Jaws is a combination of adventure with a moral fable. 
Somewhat contrived, the story takes place in a small Long 
Island resort town. A twenty-foot great white shark--the 
most vicious creature in the sea--devours unsuspecting 
swimmers. In the man-versus-fish story, the narrative is 
tense and absorbing with the climactic shark hunt at the 
end as exciting a se.a story as one can find. 
Tolkien, J.R.R., The Trilogy - The Lord of the Rings 
The three volumes, 11 The Fellowship of the Ring;• "The Two 
Towers, 11 "The Return of the King, 11 --all tell the fateful 
power of the One Ring. There is a continuous narrative 
creating the saga of the hobbits of Middle-earth and the 
great War of the Rings. In this heroic quest, a whole 
secondary world is created and successfully sustained 
through the three volumes. Eagerly sought, the One Ring 
held by the hobbits for many years gives mastery over every 
living creature, a mastery which is ultimately evil. At 
the end, the Age of the Dominion of Man begins and it is not 
known whether man will have the wisdom and courage to 
destroy their Ring of Power or be destroyed by it. 
Lucas, George, Star Wars 
Star Wars is a science fiction fantasy of space and the 
yearnings of man to conquer and control. The narrative is 
full of courage; the hero will fight any obstacle and tries 
to destroy the 11 Force. 11 In the end, the hero triumphs, but 
the Force manages to evade and thus the tale goes on, leaving 
imaginations to carry the story. The triumph of good over 
evil without evil being completely destroyed goes back 
centuries and ties to classical narratives the complex issue 
of triumph with the addition of modern entities such as 
computerization and space. 
\ 
\ 
Lewis, C.S., The . Chronicles of Narnia - The Lion, The Witch and 
the Wardrobe 
Prince Caspian 
The Voyage of the 11 Dawn 
Treader" 
The Silver Chair 
The Horse and His Boy 
The Magician's Nephew 
The Last Battle 
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A serious imaginative allegory with mythical implications 
far beyond the simple story of children and their happy 
search. The story in itself is engaging with each book 
leading to another complete with suspence and surprise. The 
romance and mythical nature of the story is brought to a 
realistic level with the children, their narrative con~ 
versations and imaginations wandering through the fantasy 
land of Narnia. The moral search creates a tension between 
the didactic and the imaginative story for the adult reader 
while giving the child who needs no reason a trip to pack 
into his memory for a lifetime. 
Herriott, James, All Creatures Great and Small 
The memoirs of a Scottish veterinarian who settles in a 
small northern English town to practice his skill at 
handling animals and people. The book reflects a joyous 
and affectionate acceptance of life--for animals and humans. 
For all age groups, the book includes humor, pathos, infor-
mation, romance, insight and a style that involves the 
reader with each chapter as the young doctor grows in skill 
and the art of understanding birth and death and helping 
others to accept the cycle. 
Orwell, George, Animal Farm 
Animal Farm is a satirical fable, written as an allegory of 
the Russian Revolution. The author states that he was trying 
to blend political purpose and artistic purpose into one 
whole. The view of life portrayed into highly simplified 
symbols leaves one with an indefinable feeling of truth 
about the nature of power. The revolt of fannyard animals 
leads to the fall of the human owners. Some think that 
Orwell is a prophet and the book a fable of tr.l:Jth. 
Searls, Hank, Jaws 2 
Combining terror with each reader's imagination, this sequel 
to the first shark story in the small Long Island town is 
more contrived and less convincing. The evil nature of the 
hunter is explored and man, naively believing, is the loser. 
Or was man the evil hunter and the shark merely the recipient? 
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Twain, Mark, The Adventures of Huckleberry Finn 
Although the author clearly states that there is no motive 
in the narrative, no moral in the story, and no continuous 
p 1 ot, the reader is entranced by a sma 11 boy that no one 
wants to become a man with a sense of destiny. Fi 11 ed 
with the dialects of the Mississippi that Mark Twain knew, 
the story is rich in color of the frontier experiences of 
early America. The flight of children and their search 
leads each reader through moments in life when courage was 
required to choose and understand the power of life's 
choices. 
Valens, E.G., The Other Side of the Mountain 
This true story of an aspiring ski star who goes from triumph 
· to tragedy and then slowly climbs "the other side of the 
mountain" to even greater triumph. Her race toward becoming 
an Olympic star was cut by a fall which paralyzed her and 
left her in a wheelchair. The climb to a normal life was 
graphically portrayed by the author who spent many hours 
with the young would-be champion who displaying a phenomenal 
memory, brought grace, humor and uncompromising honesty to 
the story. · 
Herriot, James, All Things Bright and Beautiful 
This book is a sequel to the first book of "All Creatures 
Great and Small. 11 The Yorkshire veterinarian still finds 
the good and decent people on earth and portrays them in a 
perceptive manner. The author laughs at himself and shows 
that not only is he a healer, but also an excellent story-
teller as his anecdotes flow with each page. Although each 
chapter is somewhat self-contained, the growth of both his 
skill as a doctor and his skill as a humanist keeps the 
reader glued to see more and more of what death and life 
mean to this discerning gentleman. 
Schreiber, Flora Rheta, Sybil 
Sybil is a true story of a woman possessed by sixteen 
separate personalities. It is one of the few recorded cases 
of multiple personality. The narrative is powerful, unfold-
ing from the beginning of a life filled with horrifying 
events which ultimately led to a confused mixing of persons 
with one body. It is a story of struggle and search with 
a rewarding reconstruction of a person and the meaningful 
realization that healing is possible within the human spirit. 
Blume, Judy, Forever 
The wonder of "first love 11 and the eternal search for "true 
1 ove 11 a re to 1 d graphi ca 1 ly by the author who portrays a 
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young coup 1 e in a tremendous 1 y moving and honest story. The 
uncertainty of emotions are shared. as well as the tender 
moments in which the words "I love you" are first spoken. 
Frank in tone and concise in characterization, the author 
does not moralize, but gives the reader a definite question 
of what 11 forever 11 means in relationships as intimate as 
young love. 
Eareckson, Joni, Joni 
This deeply spiritual story is one of courage and triumph. 
A dive into shallow water left the author a paralyzed victim 
with no feeling from her neck down. In these few seconds, 
her entire life changed. It was only through her dependence 
on God as she learned to accept and adjust to her handicap 
that she was able to gain in her search for the meaning of . 
life. God revealed His love to her in many ways at moments 
when her depression was great. The reader sees this moving 
force as she witnesses with her faith and stamina to become 
an artist for Him. 
McCullough, Colleen, The Thorn Birds 
The Thorn Birds is a story encompassing three generations 
following a single family through migration to a new land 
where triumph and tragedy are seen through the land and the 
emotions of its occupants. The focus is on the love between 
a young woman and a Catholic priest. The impressive inter-
weaving of generations, make it an epic of search for family 
roots with believable characterizations and a triumphant 
conclusion. 
Sayers, Gale, I Am Third 
The autobiographical story of a young black professional 
football player and his friendship with a white player who 
dies of cancer. The richness of concern and care in the 
companionship and comradeship of two heroes and their fellow-
ship reaching beyond color and the expectations of society 
is clearly painted as a tender story of love. 
Haley, Alex, Roots 
An extraordinary search for the "roots 11 of a family gives 
this book a power in portrayal of generations and the growth 
of a culture. It details slave family life--birth, court-
ship, marriage, death and the ever-present fear of being 
sold. The saga is dramatic and truly portrays the Americani-
zation of a family. 
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London, Jack, The Call of the Wild 
A masterful dog story of a young dog who is sold from his 
loyal master to become a pawn in the feverish search for 
gold by the early Alaskans. His continual rough treatment 
brings out the wolf blood in him and eventually he breaks 
free to return to roam as a leader of a ferocious wolf pack. 
The search . he conducts to become a leader, cunning and 
craftily, gives him strength to become a feared legend 
throughout the Alaska territory. 
Paton, Alan, Cry the Beloved Country· 
The beautiful story which has elements of autobiography is 
told of South Africa - its peoples, their traditions and 
the struggle of maintaining a culture meaningful and relevant. 
The white people did not bring freedom and understanding--
in their attempt to do so, jealousy and crime as well as 
greed multiplied. The stat~sman and poetic quality of the 
language makes it a novel of great importance. 
Bugliosi, Vincent, Helter Skelter 
The true story of a brutal murder and the trial which 
followed. The cultist, Charles Manson, is the focal figure 
and the members of his "family" provide a horrifying picture 
of crime. The victims are portrayed as only symbols of 
society, thus giving the book a political characterization 
of the late 60's in the turbulent changing society surround-
ing the glamour world and the occult searching world of the 
young. 
Jacobs, Jim and Warren Casey, Grease 
A story of the fifties and the rock n' roll era of the bobby-
sox genera ti on. The dress, the hair cuts, and the 11 j i be" 
make the book a portrait of the times, giving a picture of 
the emptiness and frivolity of the young growing up after a 
major war with no concept of values beyond the moment. 
Gilbreth, Frank G., Cheaper by the Dozen 
The story of a growing family - twelve children - and the 
struggles to gain independence amidst the lives of others. 
Mother and Father are both industrial engineers and take 
turns exploring their careers while bringing understanding 
and care to the children. The dialogue is clever--moving 
at a rapid pace with the bantering of egoes as each child 
finds a place in the world. 
Hemingway, Ernest, The Old Man and the Sea 
A modern classic told superbly of a tragic Cuban fisherman 
who kills and then loses the giant Marlin he struggles to 
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capture. The story is revealed in relationships of the old 
man with a young boy, with the sea, with the fish, and 
perceptively with himself. 
Potok, Chaim, The Promise 
The beautifully told story of a Jewish tradition--a Jewish 
family and their care and concern. Although the author 
claims that it is totally fictional, the narrative is one 
that could have been heard in many families as it superbly 
mirrors a place, a time, and a group of people. It is 
basically about people--their love and respect for both 
themselves and others. 
Powell, John, Why Am I Afraid to Tell You Who I Am? 
urt is a law of human life, as certain as gravity:", states 
the author 11 to live fully, we must learn to use things and 
love people ••• not love things and use people." This 
small book offers insights on self-awareness, personal 
growth and interpersonal communication. It has graphically 
portrgyed quotations which pierce the reader and leave in 
mind a word that increases in intensity as one experiences 
life and grows emotionally as a person. 
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APPENDIX E 
RESULTS OF LISTING OF BOOK FAVORITES BY SCHOOLS 
School 1 
Tolkien, J.R.R. 
Haley, Alex 
Lewis, C.S. 
London, Jack 
Benchley, Peter 
McCullough, Colleen 
Valens, E.G. 
Jacobs, Jim and Warren Casey 
Lewis, C.S. 
Eareckson, Joni and Joe Musser 
THE HOBBIT 
ROOTS 
NARNIA 
THE CALL OF THE WILD 
. JAWS 
THE THORN BIRDS 
THE OTHER SIDE OF THE MOUNTAIN 
GREASE 
THE GREAT DIVORCE 
JONI 
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Schoo1 2 
BOOK FAVORITES 
Sayers, Gayle 
Potok, Chaim 
Benchley, Peter 
Herriot, James 
Eareckson, Joni and Joe Musser 
Herriot, James 
Tolkien, J.R.R. 
Searls, Hank 
Tolkien, J.R.R. 
Powell, John 
Jacobs, Jim and Warren Casey 
I AM THIRD 
THE PROMISE 
JAWS 
ALL THINGS BRIGHT AND BEAUTIFUL 
JONI 
ALL CREATURES GREAT AND SMALL 
THE HOBBIT 
JAWS II 
THE TRILOGY 
WHY AM I AFRAID TO TELL YOU WHO I AM 
GREASE 
School 3 
Va 1 ens, E.G. 
Bench 1 ey, Peter 
Toklien, J.R.R. 
Lucas, Geo.rge 
Herriot, James . 
Lewis, C.S. 
Tolkien, J.R.R. 
Twain, Mark 
Herriot, James , 
Blume, Judy 
Schreiber, Flora Rheta 
BOOK FAVORITES . 
THE OTHER SIDE OF THE MOUNTAIN 
JAWS 
THE HOBBIT 
STAR WARS 
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ALL THINGS BRIGHT AND BEAUTIFUL 
NARNIA 
THE TRILOGY 
THE ADVENTURES OF HUCKLEBERRY FINN 
ALL CREATURES GREAT AND SMALL 
FOREVER 
SYBIL 
School 4 
Toklien, J.R.R. 
Lucas, George 
Lewis, C.S. 
Tolkien, J.R.R . . 
Twain, Mark · 
Benchley, Peter 
Gilbreth, Frank G. 
Searls, Hank 
Hemingway, Ernest 
Herriot, James 
BOOK FAVORITES 
THE HOBBIT 
STAR WARS 
NARNIA 
THE TRILOGY 
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THE ADVENTURES OF HUCKLEBERRY FINN 
JAWS 
CHEAPER BY THE DOZEN 
JAWS II 
THE OLD MAN AND THE SEA 
ALL THINGS GREAT AND SMALL 
School 5 
On--1ell, George 
Toklien, J.R.R. 
Toklien, J.R.R. 
Benchley, Peter 
Lucas~ George 
Schreiber, Flora Rheta 
Herriot, James 
Paton, Alan 
Bugliosi, Vincent 
Searls, Hank 
BOOK FAVORITES 
.··ANIMAL FARM 
THE TRILOGY 
THE HOBBIT 
JAWS 
STAR WARS 
SYBIL 
ALL THINGS GREAT AND SMALL 
CRY THE BELOVED COUNTRY 
HELTER SKELTER 
JAWS II 
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APPENDIX F 
* #1 
* #2 
* #3 
#4 
* #5 
#6 
#7 
#8 
#9 
#10 
APPENDIX F 
RESULTS OF LISTING OF MAGAZINE FAVORITES 
CUMULATIVELY AND BY SCHOOLS 
SEVENTEEN 
pi eked #1 in four of the five schools 
#2 in fifth school 
TIME picked #1 in one school 
#2 in two schools 
#4 and #8 in remaining schools 
NEWSWEEK 
picked #2 in two schools 
#4 in one school 
#5 in two schools 
PEOPLE 
picked #3 in two schools 
#4 in two schools 
SPORTS ILLUSTRATED 
picked #3 in one school 
#4 in two schools 
#5 in one school 
#6 in one school 
READER Is DIGEST 
picked #2 in one school 
#3 in one school 
#6 in two schools 
TEEN 
picked #3 in one school 
#5 in one school 
#7 in one school 
GLAMOUR 
picked #5 in one school 
#6 in one school 
#7 in one school 
GOOD HOUSEKEEPING 
picked #4 in one school 
#5 in two schools 
SKIING 
picked #7 in one school 
#8 in one school 
* * * * * * * * * * 
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#11 CO-ED 
#12 SKI 
LADIES HOME JOURNAL 
#13 SKATEBOARDER 
POPULAR MECHANICS 
PENTHOUSE 
#14 CAR & DRIVER 
PLAYBOY 
#15 COSMOPOLITAN 
MADEMOISELLE 
HOT ROD 
SURFER 
#16 U.S. NEWS & WORLD REPORT 
SPORT 
*Magazine included in top ten of all five schools. 
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Schoql l 
MAGAZINE FAVORITES 
#1 SEVENTEEN 
#2 NEWSWEEK 
READER Is DIGEST 
#3 TEEN 
CO-ED 
SPORT 
#4 SPORTS ILLUSTRATED 
TIME 
POPULAR MECHANICS 
#5 GLAMOUR . 
GOOD HOUSEKEEPING 
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School 2 
MAGAZINE FAVORITES 
#1 SEVENTEEN 
#2 TIME 
#3 READER'S DIGEST 
#4 SKI 
NEWSWEEK 
PEOPLE 
#5 SKIING 
LADIES HOME JOURNAL 
SPORTS ILLUSTRATED 
GOOD HOUSEKEEPING 
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School 3 
MAGAZINE FAVORITES 
#1 SEVENTEEN 
#2 TIME 
NEWSWEEK 
#3 PEOPLE 
#4 GOOD HOUSEKEEPING 
#5 TEEN 
#6 READER'S DIGEST 
SPORTS ILLUSTRATED 
#7 GLAMOUR 
#8 U.S. NEWS WORLD REPORT 
SKIING 
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School 4 
MAGAZINE FAVORITES 
#1 SEVENTEEN 
#2 CO-ED 
#3 PEOPLE 
#4 SPORTS ILLUSTRATED 
#5 NEWSWEEK 
PENTHOUSE 
#6 GLAMOUR 
PLAYBOY 
READER'S DIGEST 
#7 SKIING 
TEEN 
#8 HOT ROD 
TIME 
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School 5 
MAGAZINE FAVORITES 
#1 TIME 
#2 SEVENTEEN 
#3 SPORTS ILLUSTRATED 
#4 PEOPLE 
#5 NEWSWEEK 
POPULAR MECHANICS 
#6 SKATEBOARDER 
#7 CAR & DRIVER 
LADIES HOME JOURNAL 
#8 SKI 
SURFER 
COSMOPOLITAN 
MADEMOISELLE 
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